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(See Detailed User Guidance for further tips) 

Guidance for Use 

· Take 30 to 60 minutes to develop a broad picture of your classroom provision. 

· Complete this sheet on your own or for best results work with a colleague. 

· Assess each prompt with a tick for Unsure, Quite well, Very Well.

· First evaluate your work with all learners. Next focus on Gifted and Talented Learners.  Use the Comments box to jot down any key points. See example.
· Decide where to focus at Layer 2 for a more detailed view of a chosen feature.

	
	Features
	Prompts
	Evaluation of Practice in relation to providing challenge for all learners
	Evaluation of Practice in relation to providing challenge for G&T learners
	Comments



	
	
	
	Unsure
	Quite well
	Very well
	Unsure
	Quite well
	Very well
	

	1
	Conditions for Learning 
	· How well do learning conditions ensure that learners are healthy and safe and enjoy their learning?

· How well is learning linked to the working world beyond the classroom allowing learners to make informed connections and decisions for learning?
· How well are learners enabled and challenged to demonstrate, use and develop their gifts and talents to make a positive contribution?
	
	
	
	
	
	
	

	2
	Development of Learning 
	· How well is an understanding of how learning develops applied and used to support learning?

· How well are learners enabled to take charge of their learning and become self-regulating?
	
	
	
	
	
	
	

	3
	Knowledge of Subjects and Themes
	· How well are knowledge and skills of subjects and themes used to stimulate and challenge learners?

· How well is learning developed through specific subject knowledge and skills?

· How well is the curriculum adapted to address the needs of different learners?
	
	
	
	
	
	
	

	4
	Understanding Learners’ Needs 
	· How well are the emotional and social needs of the learner identified and addressed to raise achievement?

· How well are barriers to learning identified and removed?

· How well is learners’ progress assessed, monitored and evaluated in order to raise achievement?

· How well are the training and learning needs of teachers and classroom assistants identified in order that they meet the needs of learners?
	
	
	
	
	
	
	

	5
	Planning
	· How well does planning build on learners’ prior knowledge and attainment? 
· How well is planning used to improve outcomes for all learners?
· How well is a range of different teaching and learning styles and strategies used in planning activities to ensure extension, enrichment and progression?
	
	
	
	
	
	
	

	6
	Engagement with Learners and Learning
	· How well are teaching and learning skills and resources deployed to extend, inspire and challenge learners?

· How are available organisational structures and settings within the school used to identify potential and raise achievement?
	
	
	
	
	
	
	

	7
	Links Beyond the Classroom
	· How well are learning, and opportunities for learning beyond the classroom encouraged, known about, built upon and celebrated?

· How well are parents and carers included in supporting and developing their children’s learning?
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(See Detailed User Guidance for further tips)

(Click Layer 2 for example of how to complete)
Guidance for Use 

· Layer 2 is an in depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.

· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        

· Use the User Guidance Glossary to explain unfamiliar terms or click highlighted words to access these directly.

· Click either Primary or Secondary for a specific example for this feature.
	Feature and Prompts
	Entry
	Developing 
	Exemplary

	1. Conditions for Learning

How well do learning conditions ensure that learners are healthy and safe, enjoy their learning? 


	G&T learners enjoy their education, in a safe and healthy environment which is free from adverse peer pressure.  

Stimulating and well-organised classrooms support achievement. 

G&T learners show self-discipline and respect for others.  


	G&T learners are highly motivated, and feel confident and secure in sharing their experiences with others. 

They evaluate and influence their own learning, and apply themselves well to achieve good progress. 


	G&T learners confidently develop new ideas and ways of working which help them achieve excellent progress. 

They are able to direct their own learning and achieve excellent progress free from institutional, social or emotional pressure on their performance. 

Creative and lateral thinking routinely informs their learning.

	Evidence
	
	
	

	Next Steps
	
	
	

	How well is learning linked to the working world beyond the classroom allowing learners to make informed connections and decisions for learning? 


	Activities and tasks enable G&T learners to link their learning in a relevant way with the practical world outside the classroom.

They begin to regularly consider the economic, ecological social and moral implications of aspects of life and learning.
	G&T learners are prepared well for adult life.
Learning is regularly linked to the world of work.

They evaluate the wider implications of aspects of their learning on others and regularly consider the global implications of social, political, ethical and moral decision making in their learning. 
	G&T learners successfully apply their learning to study global problems.

They contribute productively to projects linked to the ecological and economic world.

They routinely and critically analyse their learning in relation to social, political, ethical and moral matters. 

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well are learners enabled and challenged to demonstrate, use and develop their gifts and talents to make a positive contribution?
	G&T learners have extended opportunities to experience a wide and diverse range of activities. 

They explore, reflect upon and discuss their work.

They contribute positively to lessons and to the school community.

Achievement and commitment in relation to past performance is recognised.
	Opportunities are provided for every G&T learner to develop identified abilities and skills and to discover new areas of talent.

The classroom ethos values creativity, and encourages learners to use it to improve achievement.
	There is an expectation that every G&T learner will have the highest aspirations for themselves and for the school community.

Opportunities ensure G&T learners consistently demonstrate exceptional achievement.

	Evidence
	
	
	

	Next Steps
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(Click Layer 2 for example of how to complete)


Guidance for Use 

· Layer 2 is an in depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.

· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        

· Use the User Guidance Glossary to explain unfamiliar terms or click highlighted words to access these directly.

· Click either Primary or Secondary online for a specific example for this feature.
	2. Development of Learning 
How well is an understanding of how learning develops applied and used to support pupils’ learning? 


	Activities and tasks support personalised learning by identifying and providing for each G&T learner’s specific ways of learning. 

There is provision for collaborative working, individual study and teacher-directed problem solving. 

Teachers and other experts model and demonstrate effective ways to learn.
	G&T learners are encouraged and supported to explore alternative ways of learning, and to develop both team and leadership skills.  

Regular opportunities are provided to use thinking and problem solving skills, as well as personal interpretation and creative approaches.
	There is strong understanding of how G&T learners achieve excellent performance and of the range of activities and techniques which contribute to high attainment. 

There is widespread and sustained use of critical thinking skills and problem solving together with regular opportunities to lead and influence others. 

Learners select and make decisions about which strategies to use to improve their achievement.

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well are learners enabled to take charge of their own learning and become self-regulating?
	G&T learners work independently and in groups. 

They develop an understanding of their personal learning preferences, as well as their strengths and weaknesses. They are given regular opportunities to reflect upon and discuss ways to influence and improve their learning. 
	There are increased opportunities for learner independence. 

G&T learners use initiative and independent thinking to deviate creatively from planned activity. 

Established self-review of all aspects of progress in learning informs the setting of personal targets.
	G&T learners follow their own lines of enquiry and critically evaluate their own learning. 

They contribute to improving their curriculum and to promoting the learning of others. 

	Evidence
	 
	
	

	Next Steps
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(Click Layer 2 for example of how to complete)


Guidance for Use 

· Layer 2 is an in depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.

· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        

· Use the User Guidance Glossary to explain unfamiliar terms or click highlighted words to access these directly.

· Click either Primary or Secondary online for a specific example for this feature.
	3. Knowledge of Subjects and Themes 

How well are subject knowledge and skills of subjects and themes used to stimulate and challenge gifted and talented learners?
	G&T learners are motivated by confident, enthusiastic communication of the subject or theme using specialist guidance and support. 
	G&T learning is underpinned by secure subject knowledge and understanding of the subject or theme which enable challenging learning targets to be set. 

Professionals with more limited subject or theme knowledge and skill receive coaching to sharpen skills and strengthen the pool of expertise.
	G&T learners are inspired to apply intellectual initiative and creative interpretation to subject study. 

Teachers’ engagement with wider professional networks strengthens and extends subject expertise and knowledge of learning themes. 

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well is learning developed through specific subject knowledge and skills?
	G&T learners’ subject knowledge and skills are identified, and then enhanced, through linking with other subjects and with experience from their own lives.
	G&T learners’ proficiency is strengthened by the use of higher order concepts and terminology in reading, researching and talking about the subject. 
	Clear progressions and connections between subjects are identified and adapted to G&T learners’ needs and interests. 

G&T learners have frequent opportunities to demonstrate expert application of specific skills and knowledge, and this is supported through excellent coaching. 

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well is the curriculum adapted to address the needs of different learners?
	Specific needs and interests of G&T learners are identified and built on, skilfully using matched and optimum pupil groupings, comprehensive resources and a wide range of activities. 
	Comprehensive resources, challenging subject content and effective use of ICT develop and extend G&T learners’ subject skills and knowledge.
	G&T learners confidently use subject specific and cross curricular skills in independent research which is well supported by resources. 

	Evidence
	 
	
	

	Next Steps
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(Click Layer 2 for example of how to complete)


Guidance for Use 

· Layer 2 is an in depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.

· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        

· Use the User Guidance Glossary to explain unfamiliar terms or click highlighted words to access these directly.

· Click Secondary online for a specific example for this feature.
	4.Understanding Learners’ Needs

How well are the academic, emotional and social needs of the learner identified and addressed?
	Accurate identification of G&T learners is informed through a wide variety of provision experiences.  

Learners’ academic, social and emotional needs are recognised and met in a sensitive way.   Underachievement is tackled and exceptional ability/talent provided for through effective progress tracking and staff consultation. 
	Identification is made against criteria which aid discovery of previously unrecognised or latent ability and talent. Identification is shared with learners and their parents/carers. 
	Identification and review of G&T learners use multiple criteria, performance and value-added data. 


Provision and its impact are regularly reviewed by professionals working collaboratively.

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well are barriers to learning identified and removed?


	There is a comprehensive and inclusive response to the needs of each learner and recognition that there may be outstanding aptitude in one area and difficulty in others. Influences on the G&T learner from outside the school are understood and steps taken to minimise negative factors.  Cultural differences are recognised and respected.
	There is routine identification of dual or multiple exceptionality. 

There is targeted support to groups under-represented as G&T learners (e.g. LAC

HYPERLINK  \l "Gloss17"
, EAL, BME).Mentoring G&T learners’ supports promotion of positive self worth. 
	Comprehensive strategies counteract adverse social, organisational and curriculum pressures. 

Specialised, focused support is provided for G&T underachievers and those with exceptional ability or talent. 

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well is gifted and talented learners’ progress assessed, monitored and evaluated in order to raise achievement?
	Assessment and evaluation of performance is learner, as well as teacher led.

It is recognised that G&T learners need a different starting point for their work. 

When learners change schools, classes, settings or teachers there is good recognition of prior learning and good practical use is made of transfer information. 

Assessment and evaluation outcomes are made known to G&T learners and their parents/ carers.
	G&T learners assess the impact of tasks and activities on development of their knowledge and understanding. Potential and actual performance is evaluated in all learning contexts. 

G&T learners self-assess, making use of oral and written feedback. 

Their self-assessment informs planning and setting of challenging future targets.


	Classroom practice regularly requires G&T learners to reflect on progress against their targets and to determine the direction of their own learning.

Assessment uses predictive data (local and national) from other subject areas. 



	Evidence
	 
	
	

	Next Steps
	
	
	

	How well are the training and learning needs of teachers and classroom assistants identified in order that they meet the needs of learners?
	The CPD needs of adults are met by closely matching training and coaching opportunities to the identified needs of G&T learners, using peer observation, professional consultation & mentoring.

Professionals seek opportunities to identify and develop professional knowledge and expertise.
	Professional knowledge and subject expertise are shared in designing coaching and professional development opportunities, including support in induction. 

Collective groups of staff have a shared understanding of G&T learners’ needs.
	Professionals share their knowledge (including from action research) and their analysis of what good G&T practice looks like. 

This contributes to enhanced provision for G&T learners in a ‘community of learning’ of teachers, parents/carers & pupils.

	Evidence
	 
	
	

	Next Steps
	
	
	


(See Detailed User Guidance for further tips)
 
(Click Layer 2 for example of how to complete)


Guidance for Use 

· Layer 2 is an in depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.

· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        

· Use the User Guidance Glossary to explain unfamiliar terms or click highlighted words to access these directly

· Click either Primary or Secondary online for a specific example for this feature.
	5. Planning

How well does planning build on gifted and talented learners’ prior knowledge and attainment?
	Past learning experiences and performance of G&T learners are systematically analysed in consultation with learners and parents/carers.

 Future targets for development are planned to meet identified needs.
	Professional collaboration in the systematic exchange of information and transition data ensures that G&T learners’ progression in learning is carefully planned for, particularly whenever a transfer or change of setting takes place.   
	Learning targets are planned to G&T learners’ stage of learning rather than chronological age. 

Teachers and other adults routinely share strategies to improve meeting learner needs and well-being. 

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well is planning used to improve outcomes for all learners?


	Assessment and evaluation of achievement across all aspects of learning inform future planning and support. Clear objectives for learning determine a balanced range of activities which are focused on improving outcomes and which reflect individual learners’ interests, learning styles and potential.
	Planning for G&T learners assures progressive development of higher order learning skills as well as space and opportunity for private enquiry. 

There is breadth and variety for learners to reveal previously unrecognised gifts and talents.
	Planning is provisional and flexible to the progress and style of learners. 

Resources challenge G&T learners to explore new areas, develop new skills, and to cross subject disciplines.

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well is a range of different teaching and learning styles and strategies used in planning activities to ensure extension, enrichment and progression?

	Activities for G&T learners offer increasing complexity and depth, and add breadth through a range of content, tasks and resources. 

Tasks are qualitatively different rather than merely longer
	Activities for G&T learners are planned to accelerate in pace, and to expand their understanding of what makes for effective learning. 

There are structured opportunities to experiment and take risks.

Lesson plans make reference to personalised tasks for G&T learners.
	Activities are planned to prompt G&T learners to collaborate and innovate. 

G&T learners are involved in planning and allocating their own tasks based on an evaluation of holistic learning needs. 



	Evidence
	
	
	

	Next Steps
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(Click Layer 2 for example of how to complete)

Guidance for Use 

· Layer 2 is an in depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.

· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        

· Use the User Guidance Glossary to explain unfamiliar terms or click highlighted words to access these directly.

· Click either Primary or Secondary online for a specific example for this feature.
	6. Engagement with learning and learners 

How well are teaching and learning skills and resources deployed to extend, inspire and challenge gifted and talented learners?


	Tasks and activities for G&T learners have clear learning objectives and involve focused discussion and questioning. Teachers and learning assistants deploy a wide repertoire of skills and resources (including ICT) to raise G&T achievement. 


	Activity and task intentions are clear and regularly reinforced. 

There is a high level of productive and stimulating interaction between and with G&T learners, including challenging use of language. 

A personalised learning approach uses focused intervention. It is based on an understanding that G&T learners are all different and therefore, require a variety of pace, depth and complexity of task.
	Lesson and activity intentions are positively influenced by learners and teaching assistants who are pro-actively involved in planning and lesson delivery. 

Secure and sustained processes assure the development and sharing of new knowledge about how G&T learners learn.

Sustained progress, attainment and achievement for G&T learners are secured above local and national bench marks. 

	Evidence
	 
	
	

	Next Steps
	
	
	

	How are available organisational structures and settings within the school used to identify potential and raise achievement?
	Pupil grouping is informed by ongoing assessment and is planned to provide G&T learners with challenge and support in peer interaction. 

Groups are structured to enable effective teacher and teaching assistant engagement and collaboration. 

There are opportunities for G&T learners to develop team and leadership roles. 
	Grouping is flexible and creative (e.g. not year group specific) and enables learners to join subject groups which promote optimum learning. 


	Grouping is designed around G&T learners’ identified needs.  

Use is made of other learning settings (e.g. other schools or colleges) when these can provide additional opportunities. 

Group dynamics are well established so that G&T learners quickly organise learning tasks. 

They elect and support leaders and team members.

	Evidence
	 
	
	

	Next Steps
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(Click Layer 2 for example of how to complete)


Guidance for Use 

· Layer 2 is an in depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.

· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        

· Use the User Guidance Glossary to explain unfamiliar terms or click highlighted words to access these directly.

· Click either Primary or Secondary online for a specific example for this feature.
	7.Links Beyond the Classroom

How well are learning, and opportunities for learning, beyond the classroom encouraged, known about, built upon and celebrated?
	G&T learners access homework that extends interests and raises achievement. 

Those with particular talents or interests are informed about and supported in accessing specific activities, events or opportunities. 

A variety of approaches, notably ICT are used to help G&T learners extend their learning beyond the classroom. 
	Links between in- and out-of-school activities ensure coherent and broadening experience. 

G&T learners are helped to explore new and wider learning and are informed about regional and national opportunities (e.g. summer schools).

Those who would benefit are supported to attend. 
	Sustained and secure links are established and maintained with external agencies. 

These links facilitate an extension of student voice, and support achievement of ‘positive contribution’ by G&T learners both within the school and wider community.



	
	 
	
	

	
	
	
	

	How well are parents and carers included and supported in developing their children’s learning?
	Parents/carers of G&T learners have regular opportunities to discuss the progress and achievement of their children both in and out of school.

Ways are suggested in which the home and school may contribute, jointly support and develop learners’ progress.
	There is an induction programme for the parents/carers of G&T learners.  

Links are in place to engage and support hard-to reach parents/ carers. 

These links ensure that learners do not miss out on opportunities both within and outside school.
	The skills, insights and skills of G&T learners’ parents/carers are identified and used creatively within specific learning settings to support their children. 

Strong links with the school including parental networks, workshops and services are promoted and tailored to achieve optimum levels of support. 
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Guidance for Use 

· Take 30 to 60 minutes to develop a broad picture of your classroom provision. 

· Complete this sheet on your own or for best results work with a colleague. 

· Assess each prompt with a tick for Unsure, Quite well, Very Well.

· First evaluate your work with all learners. Next focus on Gifted and Talented Learners.  Use the Notes box to jot down any key points. See example.
· Decide where to focus at Layer 2 for a more detailed view of a chosen feature.

	
	Features
	Prompts
	Evaluation of Practice in relation to providing challenge for all learners
	Evaluation of Practice in relation to providing challenge for G&T learners
	Comments


	
	
	
	Unsure
	Quite well
	Very well
	Unsure
	Quite well
	Very well
	

	1
	Conditions for Learning 
	· How well do learning conditions ensure that learners are healthy and safe and enjoy their learning?

· How well is learning linked to the working world beyond the classroom allowing learners to make informed connections and decisions for learning?
· How well are learners enabled and challenged to demonstrate, use and develop their gifts and talents to make a positive contribution?
	
	
	
	
	
	
	

	2
	Development of Learning 
	· How well is an understanding of how learning develops applied and used to support pupils’ learning?

· How well are learners enabled to take charge of their learning and become self-regulating?
	
	
	
	
	
	
	

	3
	Knowledge of Subjects and Themes
	· How well are knowledge and skills of subjects and themes used to stimulate and challenge learners?

· How well is learning developed through specific subject knowledge and skills?

· How well is the curriculum adapted to address the needs of different learners?
	
	
	
	
	
	
	

	4
	Understanding Learners’ Needs 
	· How well are the emotional and social needs of the learner identified and addressed to raise achievement?

· How well are barriers to learning identified and removed

· How well is learners’ progress assessed, monitored and evaluated in order to raise achievement?

· How well are the training and learning needs of teachers and classroom assistants identified in order that they meet the needs of learners?
	
	
	
	
	
	
	

	5
	Planning
	· How well does planning build on learners’ prior knowledge and attainment? 
· How well is planning used to improve outcomes for all learners?
· How well is a range of different teaching and learning styles and strategies used in planning activities to ensure extension, enrichment and progression?
	
	
	
	
	
	
	

	6
	Engagement with Learners and Learning
	· How well are teaching and learning skills and resources deployed to extend, inspire and challenge learners?

· How are available organisational structures and settings within the school used to identify potential and raise achievement?
	
	
	
	
	
	
	

	7
	Links Beyond the Classroom
	· How well are learning, and opportunities for learning beyond the classroom encouraged, known about, built upon and celebrated?

· How well are parents and carers included in supporting and developing their children’s learning?
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Guidance for Use 

· Layer 2 is an in-depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.

· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        

· Use the User Guidance Glossary to explain unfamiliar terms or click highlighted words to access these directly.

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	1. Conditions for Learning

How well do learning conditions ensure that learners are healthy and safe, enjoy their learning? 


	G&T learners enjoy their education in a safe and healthy environment which is free from adverse peer pressure.  

Stimulating and well-organised classrooms support achievement. 

G&T learners show self-discipline and respect for others.  


	G&T learners are highly motivated, and feel confident and secure in sharing their experiences with others. 

They evaluate and influence their own learning, and apply themselves well to achieve good progress. 


	G&T learners confidently develop new ideas and ways of working which help them achieve excellent progress. 

They are able to direct their own learning and achieve excellent progress free from institutional, social or emotional pressure on their performance. 

Creative and lateral thinking routinely informs their learning.

	Evidence
	
	
	

	Next Steps
	
	
	

	How well is learning linked to the working world beyond the classroom allowing learners to make informed connections and decisions for learning? 


	Activities and tasks enable G&T learners to link their learning in a relevant way with the practical world outside the classroom.

They begin to regularly consider the ecological, economic, social and moral implications of aspects of life and learning.
	G&T learners are prepared well for adult life.
Learning is regularly linked to the world of work.

They evaluate the wider implications of aspects of their learning on others and regularly consider the global implications of social, political, ethical and moral decision making in their learning. 
	G&T learners successfully apply their learning to study global problems.

They contribute productively to projects linked to the ecological and economic world.

They routinely and critically analyse their learning in relation to social, political, ethical and moral matters. 

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well are learners enabled and challenged to demonstrate, use and develop their gifts and talents to make a positive contribution?
	G&T learners have extended opportunities to experience a wide and diverse range of activities. 

They explore, reflect upon and discuss their work.

They contribute positively to lessons and to the school community.

Achievement and commitment in relation to past performance is recognised.
	Opportunities are provided for every G&T learner to develop identified abilities and skills and to discover new areas of talent.

The classroom ethos values creativity, and encourages learners to use it to improve achievement.
	There is an expectation that every G&T learner will have the highest aspirations for themselves and for the school community.

Opportunities ensure G&T learners consistently demonstrate exceptional achievement.

	Evidence
	
	
	

	Next Steps
	
	
	


<Back to Index
Guidance for Use 

· Layer 2 is an in-depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.

· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        

· Use the User Guidance Glossary to explain unfamiliar terms or click highlighted words to access these directly.

	Feature and Prompts
	Entry


	Developing 
	Exemplary

	2. Development of Learning 
How well is an understanding of how learning develops applied and used to support pupils’ learning? 


	Activities and tasks support personalised learning by identifying and providing for each G&T learner’s specific ways of learning. 

There is provision for collaborative working, individual study and teacher-directed problem solving. 

Teachers and other experts model and demonstrate effective ways to learn.
	G&T learners are encouraged and supported to explore alternative ways of learning, and to develop both team and leadership skills.  

Regular opportunities are provided to use thinking and problem solving skills, as well as personal interpretation creative and approaches.
	There is strong understanding of how G&T learners achieve excellent performance and of the range of activities and techniques which contribute to high attainment. 

There is widespread and sustained use of critical thinking skills and problem solving together with regular opportunities to lead and influence others. 

Learners select and make decisions about which strategies to use to improve their achievement.

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well are learners enabled to take charge of their own learning and become self-regulating?
	G&T learners work independently and in groups. 

They develop an understanding of their personal learning preferences, as well as their strengths and weaknesses. They are given regular opportunities to reflect upon and discuss ways to influence and improve their learning. 
	There are increased opportunities for learner independence. 

G&T learners use initiative and independent thinking to deviate creatively from planned activity. 

Established self-review of all aspects of progress in learning informs the setting of personal targets.
	G&T learners follow their own lines of enquiry and critically evaluate their own learning. 

They contribute to improving their curriculum and to promoting the learning of others. 

	Evidence
	 
	
	

	Next Steps
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Guidance for Use 

· Layer 2 is an in-depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.

· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        

· Use the User Guidance Glossary to explain unfamiliar terms or click highlighted words to access these directly.

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	3. Knowledge of Subjects and Themes 

How well are subject knowledge and skills of subjects and themes used to stimulate and challenge gifted and talented learners?
	G&T learners are motivated by confident, enthusiastic communication of the subject or theme using specialist guidance and support. 
	G&T learning is underpinned by secure subject knowledge and understanding of the subject or theme which enable challenging learning targets to be set. 

Professionals with more limited subject or theme knowledge and skill receive coaching to sharpen skills and strengthen the pool of expertise.
	G&T learners are inspired to apply intellectual initiative and creative interpretation to subject study. 

Teachers’ engagement with wider professional networks strengthens and extends subject expertise and knowledge of learning themes. 

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well is learning developed through specific subject knowledge and skills?
	G&T learners’ subject knowledge and skills are identified, and then enhanced, through linking with other subjects and with experience from their own lives.
	G&T learners’ proficiency is strengthened by the use of higher order concepts and terminology in reading, researching and talking about the subject. 
	Clear progressions and connections between subjects are identified and adapted to G&T learners’ needs and interests. 

G&T learners have frequent opportunities to demonstrate expert application of specific skills and knowledge, and this is supported through excellent coaching. 

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well is the curriculum adapted to address the needs of different learners?
	Specific needs and interests of G&T learners are identified and built on, skilfully using matched and optimum pupil groupings, comprehensive resources and a wide range of activities. 
	Comprehensive resources, challenging subject content and effective use of ICT develop and extend G&T learners’ subject skills and knowledge.
	G&T learners confidently use subject specific and cross curricular skills in independent research which is well supported by resources. 

	Evidence
	 
	
	

	Next Steps
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Guidance for Use 

· Layer 2 is an in-depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.

· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        

· Use the User Guidance Glossary to explain unfamiliar terms or click highlighted words to access these directly.

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	4.Understanding Learners’ Needs

How well are the academic, emotional and social needs of the learner identified and addressed?
	Accurate identification of G&T learners is informed through a wide variety of provision experiences.  

Learners’ academic, social and emotional needs are recognised and met in a sensitive way.   Underachievement is tackled and exceptional ability/talent provided for through effective progress tracking and staff consultation. 
	Identification is made against criteria which aid discovery of previously unrecognised or latent ability and talent. Identification is shared with learners and their parents/carers. 
	Identification and review of G&T learners use multiple criteria, performance and value-added data. 

Provision and its impact are regularly reviewed by professionals working collaboratively.

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well are barriers to learning identified and removed?


	There is a comprehensive and inclusive response to the needs of each learner and recognition that there may be outstanding aptitude in one area and difficulty in others. Influences on the G&T learner from outside the school are understood and steps taken to minimise negative factors.  Cultural differences are recognised and respected.
	There is routine identification of dual or multiple exceptionality. 

There is targeted support to groups under-represented as G&T learners (e.g. LAC, EAL, BME). Mentoring G&T learners’ supports promotion of positive self worth. 
	Comprehensive strategies counteract adverse social, organisational and curriculum pressures. 

Specialised, focused support is provided for G&T underachievers and those with exceptional ability or talent. 

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well is gifted and talented learners’ progress assessed, monitored and evaluated in order to raise achievement?
	Assessment and evaluation of performance is learner, as well as teacher led.

It is recognised that G&T learners need a different starting point for their work. 

When learners change schools, classes, settings or teachers there is good recognition of prior learning and good practical use is made of transfer information. 

Assessment and evaluation outcomes are made known to G&T learners and their parents/ carers.
	G&T learners assess the impact of tasks and activities on development of their knowledge and understanding. Potential and actual performance is evaluated in all learning contexts. 

G&T learners self-assess, making use of oral and written feedback. 

Their self-assessment informs planning and setting of challenging future targets.


	Classroom practice regularly requires G&T learners to reflect on progress against their targets and to determine the direction of their own learning.

Assessment uses predictive data (local and national) from other subject areas. 



	Evidence
	 
	
	

	Next Steps
	
	
	

	How well are the training and learning needs of teachers and classroom assistants identified in order that they meet the needs of learners?
	The CPD needs of adults are met by closely matching training and coaching opportunities to the identified needs of G&T learners, using peer observation, professional consultation & mentoring.

Professionals seek opportunities to identify and develop professional knowledge and expertise.
	Professional knowledge and subject expertise are shared in designing coaching and professional development opportunities, including support in induction. 

Collective groups of staff have a shared understanding of G&T learners’ needs.
	Professionals share their knowledge (including from action research) and their analysis of what good G&T practice looks like. 

This contributes to enhanced provision for G&T learners in a ‘community of learning’ of teachers, parents/carers & pupils.

	Evidence
	 
	
	

	Next Steps
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Guidance for Use 

· Layer 2 is an in-depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 
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· Record Evidence (How do I know?) i.e. the main factors that support the level agreed.

· Devise “Next steps” for development.        
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	Feature and Prompts
	Entry
	Developing 
	Exemplary

	5. Planning

How well does planning build on gifted and talented learners’ prior knowledge and attainment
	Past learning experiences and performance of G&T learners are systematically analysed in consultation with learner and parents/carers.

 Future targets for development are planned to meet identified needs.
	Professional collaboration in the systematic exchange of information and transition data ensures that G&T learners’ progression in learning is carefully planned for, particularly whenever a transfer or change of setting takes place.   
	Learning targets are planned to G&T learners’ stage of learning rather than chronological age. 

Teachers and other adults routinely share strategies to improve meeting learner needs and well-being. 

	Evidence
	
	
	

	Next Steps
	 
	
	

	How well is planning used to improve outcomes for all learners?


	Assessment and evaluation of achievement across all aspects of learning inform future planning and support. Clear objectives for learning determine a balanced range of activities which are focused on improving outcomes and which reflect individual learners’ interests, learning styles and potential.
	Planning for G&T learners assures progressive development of higher order learning skills as well as space and opportunity for private enquiry. 

There is breadth and variety for learners to reveal previously unrecognised gifts and talents.
	Planning is provisional and flexible to the progress and style of learners. 

Resources challenge G&T learners to explore new areas, develop new skills, and to cross subject disciplines.

	Evidence
	 
	
	

	Next Steps
	
	
	

	How well is a range of different teaching and learning styles and strategies used in planning activities to ensure extension, enrichment and progression?

	Activities for G&T learners offer increasing complexity and depth, and add breadth through a range of content, tasks and resources. 

Tasks are qualitatively different rather than merely longer
	Activities for G&T learners are planned to accelerate in pace, and to expand their understanding of what makes for effective learning. 

There are structured opportunities to experiment and take risks.

Lesson plans make reference to personalised tasks for G&T learners.
	Activities are planned to prompt G&T learners to collaborate and innovate. 

G&T learners are involved in planning and allocating their own tasks based on an evaluation of holistic learning needs. 



	Evidence
	
	
	

	Next Steps
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Guidance for Use 

· Layer 2 is an in-depth and levelled assessment. Use Layer 1 to choose the feature you wish to evaluate in greater depth. Do not attempt too much. 

· Complete this sheet on your own or for best results work with a colleague. 

· Chose a prompt and study the prompt statement at each level. Tick those aspects of the prompt statement that you judge to be successfully covered. Decide the level.
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	Feature and Prompts
	Entry
	Developing 
	Exemplary

	6. Engagement with learning and learners 

How well are teaching and learning skills and resources deployed to extend, inspire and challenge gifted and talented learners?


	Tasks and activities for G&T learners have clear learning objectives and involve focused discussion and questioning. Teachers and learning assistants deploy a wide repertoire of skills and resources (including ICT) to raise G&T achievement. 


	Activity and task intentions are clear and regularly reinforced. 

There is a high level of productive and stimulating interaction between and with G&T learners, including challenging use of language. 

A personalised learning approach uses focused intervention. It is based on an understanding that G&T learners are all different and therefore, require a variety of pace, depth and complexity of task.
	Lesson and activity intentions are positively influenced by learners and teaching assistants who are pro-actively involved in planning and lesson delivery. 

Secure and sustained processes assure the development and sharing of new knowledge about how G&T learners learn.

Sustained progress, attainment and achievement for G&T learners are secured above local and national bench marks. 

	Evidence
	 
	
	

	Next Steps
	
	
	

	How are available organisational structures and settings within the school used to identify potential and raise achievement?
	Pupil grouping is informed by ongoing assessment and is planned to provide G&T learners with challenge and support in peer interaction. 

Groups are structured to enable effective teacher and teaching assistant engagement and collaboration. 

There are opportunities for G&T learners to develop team and leadership roles. 
	Grouping is flexible and creative (e.g. not year group specific) and enables learners to join subject groups which promote optimum learning. 


	Grouping is designed around G&T learners’ identified needs.  

Use is made of other learning settings (e.g. other schools or colleges) when these can provide additional opportunities. 

Group dynamics are well established so that G&T learners quickly organise learning tasks. 

They elect and support leaders and team members.

	Evidence
	 
	
	

	Next Steps
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	Feature and Prompts
	Entry
	Developing 
	Exemplary

	7.Links Beyond the Classroom

How well are learning, and opportunities for learning, beyond the classroom encouraged, known about, built upon and celebrated?
	G&T learners access homework that extends interests and raises achievement. 

Those with particular talents or interests are informed about and supported in accessing specific activities, events or opportunities. 

A variety of approaches, notably ICT are used to help G&T learners extend their learning beyond the classroom. 
	Links between in- and out-of-school activities ensure coherent and broadening experience. 

G&T learners are helped to explore new and wider learning and are informed about regional and national opportunities (e.g. summer schools).

Those who would benefit are supported to attend. 
	Sustained and secure links are established and maintained with external agencies. 

These links facilitate an extension of student voice, and support achievement of ‘positive contribution’ by G&T learners both within the school and wider community.



	Evidence
	 
	
	

	Next Steps
	
	
	

	How well are parents and carers included and supported in developing their children’s learning?
	Parents/carers of G&T learners have regular opportunities to discuss the progress and achievement of their children both in and out of school.

Ways are suggested in which the home and school may contribute, jointly support and develop learners’ progress.
	There is an induction programme for the parents/carers of G&T learners.  

Links are in place to engage and support hard-to reach parents/ carers. 

These links ensure that learners do not miss out on opportunities both within and outside school.
	The skills, insights and skills of G&T learners’ parents/carers are identified and used creatively within specific learning settings to support their children. 

Strong links with the school including parental networks, workshops and services are promoted and tailored to achieve optimum levels of support. 

	Evidence
	 
	
	

	Next Steps
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An Introduction



1. The Quality Standards: self-evaluation tools for G&T Education

The Department for Children, Schools and Families (DCSF) has developed a suite of National Quality Standards for Gifted and Talented Education in England. 

· Institutional Quality Standards (IQS) - a whole-school self-evaluation and planning tool

· Classroom Quality Standards (CQS) - to support classroom practitioners in improving their practice.

· Local Authority Quality Standards (LAQS) – still under development) to be used by local Children’s Services to ensure that appropriate support and challenge is provided to schools

All three tools are intended to provide flexible frameworks around which professionals can examine their practice and plan improvement.
<Back to Index
2. Purpose of the CQS

· CQS focus on effective provision in the classroom and engages teachers and practitioners in all settings and across all phases in a review of practice. 

· CQS may be used both individually and in collaboration with others to identify strengths and areas for further improvement. 

· CQS lead directly from Element 2 of IQS (Effective Provision in the Classroom) and as such provide the basis for a national action-research project. CQS offer advice and guidance on effective pedagogical approaches to meeting the needs of gifted and talented learners.
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3. What do the CQS look like?

There are two colour coded layers.

Layer 1 is an initial audit tool examining seven key features essential to providing challenge for all learners and for G&T learners. Each of these key features of effective practice has a set of prompts or questions to stimulate practitioner reflection.

Layer 2 amplifies Layer 1 for G&T learners and allows each key feature to be examined in more depth. Like IQS there are three levels of practice (Entry/Developing/Exemplary). Teachers can evaluate their practice against these levels using upon a ‘best-fit’ approach.

There will be an online resource base of examples of best practice, case studies of action research and other support materials. It is intended that over time in the main these will be generated by teachers and schools themselves.
4. Where can I find the Classroom Quality Standards (CQS)?

The CQS will be launched in November 2008 by CfBT and will be available on (http://ygt.dcsf.gov.uk). 

From August, published on the same web site will be a “taster” to let practitioners familiarise themselves with the CQS.
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5. Other information

· The National Strategies have developed Core Subject Standards and these will be launched at the same time as CQS via the National Strategies web site.

· The Institutional Quality Standards (IQS) and a comprehensive User Guide are already available from CfBT (http://ygt.dcsf.gov.uk).
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Frequently Asked Questions (FAQs)

What are the Classroom Quality standards for?

They are a tool to help grade learning and teaching in the classroom and to support the planning of future developments.

Who could use them?

They have been designed for use primarily in the classroom by classroom teachers and by teaching assistants. They may also be used at departmental or whole school level by anyone involved in improving classroom practice.

What do the CQS look like?

There are two colour coded Layers. Layer 1 has 7 key features with prompts for each feature and it provides an overview of classroom practice. It leads into Layer 2 which allows each feature to be examined in more depth.

How do the CQS relate to the Institutional Quality Standards (IQS)?

IQS are a whole school management tool whereas the CQS focuses directly on teaching and learning. CQS builds on Element 2 of IQS ie “Effective Provision in the Classroom”.

What is the link between CQS and the national picture?

I. Every Child Matters

CQS reinforce personalised teaching and learning and the importance of the emotional and social well being of pupils

II. OFSTED

The Entry Level relates to a “satisfactory” OFSTED rating

The Developing Level relates to a “good” OFSTED rating

The Exemplary Level relates to an “outstanding” OFSTED rating

III. National Strategies

CQS reflect the key messages from the National Strategies about effective provision for Gifted and Talented learners. The National Strategies are currently developing Core subject Quality Standards and these will be available via their website in November 2008.
When will the CQS be available and from where?

The CQS will be launched in November 2008 by CfBT and will be available via their website (http://ygt.dcsf.gov.uk).
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Possible Sources of Evidence

General Information

At both Layers there is now a space to record Comments for each prompt. Recording Comments should help determine the correct level of provision and help identify what needs to be done to progress.

Possible Sources of Evidence (may not be applicable to all phases)
· The most useful evidence is obtained first hand from looking at 

· Teaching and learning in the classroom

· Sampling learners’ work

· Talking to learners

· Dialogue with Professional colleagues following a lesson observation 

· Assessment records 

· Planning records

· Rewards records
· The learning environment of the classroom eg ethos, wall displays
· Records of extra –curricular activities
Examples for Layer 2, Feature 5
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User Guide
An introduction 

The Department for Children, Schools and Families (DCSF) has developed a suite of National Quality Standards for Gifted and Talented Education in England. 

Institutional Quality Standards (IQS). The IQS are used by school leaders and managers. They are a benchmark for auditing effective provision for Gifted & Talented learners at whole school/college level.  Click here for IQS http://www.ygt.dcsf.gov.uk/Content.aspx?contentId=347&contentType=3
Classroom Quality Standards (CQS). Help practitioners to reflect on their practice and to support them in reviewing learning and teaching strategies and in planning future development. CQS build on Element 2 of the IQS i.e. “Effective Provision in the Classroom”.  Click here for CQS http://www.ygt.dcsf.gov.uk/Content.aspx?contentId=332&contentType=3
Local Authority Quality Standards (LAQS) – still under development) to be used by local Children’s Services to ensure that appropriate support and challenge is provided to schools

All three tools are intended to provide flexible frameworks around which professionals can examine their practice and plan improvement.
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What are the Classroom Quality Standards?  

· The CQS are a tool mainly for classroom teachers, support staff and pupils to focus directly on teaching and learning in all phases. They are an addition to the IQS, not a replacement for it. 

· They focus on developing a learning environment to improve challenge for G&T learners

· The statements within the CQS aim to provide an objective and clear ‘Standard’ against which teachers (and teaching assistants) can self-evaluate their own and their learners’ practice. 

· The CQS form part of the established repertoire of the effective and competent class teacher. CQS build on competencies already highlighted by the TDA.
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Who should use CQS and why? 

CQS will ask challenging questions to help you evaluate your teaching and your pupils’ learning. If adapted in the form of a questionnaire, CQS will find out what learners think about provision and practice.
· Classroom teacher

· CQS helps you focus on how you can help Gifted and Talented learners (indeed, all learners) to achieve their best.

·  Head of Department or Curriculum Area

· CQS used with colleagues reviews Teaching and Learning to ensure that it is differentiated enough for all learners. 

· Leading Teacher

· CQS used with groups of teachers and/or Cluster Groups reviews classroom practice and Entitlement.

· Local Authority Adviser
· CQS with IQS and the Local Authority Quality Standards (LAQs) will support you in evaluation of practice and planning for CPD.
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What do the Classroom Quality Standards look like?



Features and Prompts



CQS is built on seven key Features of effective support and challenge in teaching and learning. There are Prompts for each Feature. Prompts are questions to help the teacher focus on each Feature. There is space to record evidence to support structured self-evaluation. 

The 7 key Features of effective teaching and learning are:

1. Conditions for Learning

2. Development of Learning

3. Knowledge of Subject and Themes

4. Understanding Learners’ Needs

5. Planning

6. Engagement with Learners and Learning

7. Links beyond the Classroom.
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Layers
The CQS has 2 layers which are colour coded.

Layer 1 


· Is an audit tool to give practitioners a broad picture of their classroom provision for firstly, all learners and then specifically, for Gifted and Talented learners. 

· Layer 1 has 7 key features with prompts for each feature and it provides an overview of classroom practice. It leads into Layer 2 which allows each feature to be examined in more depth.

· Takes about 40 minutes to complete

Layer 2 


· Builds on Layer 1 and lets  practitioners start to identify areas for improvement and action needed (Next Steps)

· Has three levels - Entry, Developing, Exemplary – to support progression, as in the Institutional Quality Standards

· Contains level descriptors which add to the Features and Prompts in Layer 1

· Allows practitioners to record their own descriptors/evidence of effective learning and teaching.

Linked resources explain statements. They give examples of how other schools have used the CQS and illustrate what good provision looks like in practice.
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Levels


Like IQS, the Classroom Quality Standards have three levels of practice but only at Layer 2.

Level 1: Entry 

· The Entry Level relates to a ‘satisfactory’ OFSTED rating. It indicates a baseline standard of practice, with scope for continuous improvement.

· For some practitioners achieving the Entry Level may require a re-think of their practice, challenging some basic assumptions about attitudes to learning and teaching, as well as the ethos of their classroom and school.  

· For these practitioners there will be ‘pre-Entry’ issues to address such as identification of gifted and talented pupils related to the use of data in the school and their classroom, and recognising the need for differentiated learning and teaching. 

Level 2: Developing 

· The Developing Level relates to a ‘good’ OFSTED rating. It indicates that the practitioner is effective in meeting pupils’ needs and has scope within his/her practice for reinforcement, development and further improvement.

· Addressing the needs of specific groups of gifted and talented pupils (additional educational needs, exceptional achievers, and under-achievers) within a classroom ethos which values creativity, and encourages learners to use it to improve achievement is significant in this level. 

Level 3:  Exemplary 

· The Exemplary Level relates to an ‘outstanding’ OFSTED rating. It indicates exceptional and sustained practice with the scope for dissemination beyond the practitioners own classroom and for continuous improvement as best practice evolves nationally.
· The requirements at this level are designed to inspire practitioners to innovate. 

· The Exemplary Level emphasises the importance of Gifted and Talented learners managing their own learning both within and outside of the classroom. 

· Learners should be creative, think laterally and able to contribute to projects linked to the ecological and economic world. 

· Learners should routinely and critically analyse their learning in relation to social, political, ethical and moral matters. 

· Practitioners at this level work collaboratively with others (e.g. Teaching assistants,) to ensure that G&T learners are involved in planning and that resources challenge G&T learners to explore new areas, develop new skills, and to cross subject disciplines. 

· Parents are involved in ensuring maximum levels of support.

It is suggested that at this level practitioners should be able to provide evidence that their excellent practice has been sustained over a significant period of time (a minimum of two years).
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Get Started Quickly 

Part 1

· Start with Layer 1. It is an initial audit tool. Familiarise yourself with it using the Glossary to help if necessary. There are 7 Features (colour coded) and some Prompt questions for each Feature. There are also some evaluation statements relating to all learners and then G&T learners specifically. Finally there is a column for you to note down any comments. (15 minutes)

· Work alone or with a colleague. Complete each column, moving from "All learners" to the "Gifted & Talented". Talk about the differences in evaluation outcomes between all learners and G&T learners. Jot down any comments. Remember this is about you, your pupils and your classroom.  (30-60 minutes) 
Part 2

· Review the results from Layer 1. Select a Feature to examine in depth at Layer 2. eg Development of Learning (beige)

· Move to Layer 2 and Development of Learning (beige). 

· Examine each feature, prompt and accompanying statement at each level. Briefly record evidence for each prompt as you work through each feature and prompt.

· As you decide on a level, clearly mark with a ( each level statement at Layer 2 which applies to you

· Decide a level. All prompt statements at a particular level must be satisfied.

· Then complete the Next Steps which are there to highlight what you need to do to improve

Overall Time Estimate

· Layer 1 about 45 minutes. 
· Layer 2 – It’s up to you how long you spend. It  depends how many features you attempt to evaluate
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Using the CQS

In addition to the Get Started Quickly guide the following pointers will be helpful to using the CQS effectively.

Working with Colleagues in “Quality time”


Although CQS may be completed alone, discussing a CQS feature with another colleague, a Leading Teacher or a Local authority adviser helps achieve agreement about what good practice looks like. Using ‘quality time’ is a proven way to ensure an uninterrupted and concentrated use of the CQS. 

The benefits of a self- evaluation dialogue are in:

· Ensuring objectivity about strengths and weaknesses

· Sharing ideas about learning and teaching with others

· Acquiring a greater confidence in applying new approaches

Mediating the self-evaluation brings significant rewards.  Leading Teachers have an important role to play here in:

· Guiding teachers through Layers 1 and 2 features and prompts, acting as explainer and facilitator

· Providing challenge i.e. ‘how exactly does your planning support personalisation in your classroom?’

· Looking at different aspects e.g. underachievement, behaviours, compliance, engagement, achievement
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Judgements, Evidence and Levels 
Recording judgements 

At Layer 1 and 2 there is a space to record evidence. This could be a tick or written information.

· Layer 1 is a snapshot audit so detail is not necessary.  

· Layer 2 requires more detail so that you can be sure you have chosen the correct level and also to signal what you need to do to improve.

Collecting evidence to support judgements



Possible Sources of Evidence (may not be applicable to all phases):
The most useful evidence is obtained first hand from looking at 

· Teaching and learning in the classroom

· Sampling learners’ work

· Talking to learners

· Dialogue with Professional colleagues following a lesson observation 

Other sources include
· Assessment records 

· Planning records

· Rewards records
· The learning environment of the classroom eg ethos, wall displays
· Records of extra –curricular activities

Examples for Layer 2, Feature 5
How should I record evidence?


This is entirely up to you and your team but ensure that you:

· Examine each prompt carefully

· Decide whether there is enough evidence and that it is relevant and reliable

· Record accurately and succinctly,



Valuable time may be saved on the “How do I know?“ if you combine evidence with next steps i.e.

· What you need to know further if you are unsure  

· What you need to do next to satisfy a prompt statement or move on to the next level

Good and interesting practice in sufficient detail to share it with other colleagues. 

How do I know what level I am at?



By carefully weighing up the evidence.  2-3 pieces of evidence are probably enough for a robust decision.
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What is the link between CQS and the national picture?

a) Every Child Matters
CQS reinforce personalised teaching and learning and the importance of the emotional and social well being of learners
b) OFSTED

The Entry Level relates to a “satisfactory” OFSTED rating

The Developing Level relates to a “good” OFSTED rating

The Exemplary Level relates to an “outstanding” OFSTED rating

c) National Strategies

The National Strategies provide key messages for ensuring effective provision and challenge for Gifted & Talented learners. 

Effective provision should: 
· be a whole-school issue 

· be firmly rooted in the classroom

· promote inclusion and equality of opportunity

· focus on achievement, not just on attainment 

· encourage independence and self-assessment

· offer extension in depth and enrichment in breadth

· be monitored effectively at school and departmental levels

· go beyond the school into the wider community

· celebrate the excitement of excellence.

The CQS reflect all these messages.
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Case Studies of Schools using CQS
The CQS are written to reflect provision for all learners from Foundation to Secondary Education, may be used by individual class teachers or groups of teachers or as a whole-school. It is expected that practitioners will interpret the statements in their own way according to experience and age and maturity of learners. The following examples illustrate the use of CQS with individuals and with groups of practitioners.
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Individual Teachers

Directions on both layer1 and Layer2 audit illustrate how individual practitioners may use CQS. The benefits of paired discussion during this process have been highlighted earlier.

Layer 1 and Layer2 documents show how forms may be completed by the individual at Layer 1 to provide cues for focus at Layer 2. It is recommended that the activity is best undertaken in pairs.

<Back to Index
Primary School - The Foundation Stage



Experience using CQS at Foundation stage shows very young learners are just beginning to develop certain skills and approaches in some areas but are often as equally advanced as older learners in others. 

A large Infant school provided exemplification of every feature at CQS Layer 2 to illustrate that the CQS was applicable at all levels to the Foundation Stage. See Resource materials.

<Back to Index
Primary School - Year Group 

a) Two teachers and the Classroom Assistants in the same year Group undertook a Layer1 audit together. 
b) The Layer 1 audit informed the Layer 2 focus. 

<Back to Index
Primary School - Small 

Two Sessions
Session 1 
· Lead teacher/Head teacher briefly introduces Layer1

· Completion of Layer 1 individual staff  (25 minutes)

· Small group sessions (2-3) discuss individual responses to CQS Layer 1. 

· Individual Layer 1 records combined to assess priorities for school.

· Agreement on focus(es) for detailed audit at  Layer 2. 

Session 2

· Layer 2 Feature(s) form focus for audit as individuals then comparing notes

· Sufficient time given to understand prompts and statement and how they are levelled

· Statements broken down into sentences and each strand discussed and considered.

· Level in each prompt agreed. Some recordings show exemplary practice in some statements and Entry or below Entry in others

· Next steps agreed  to inform future training, G & T action plan SEF and SDP

Primary School- Large


Four Sessions

Session 1 

· G&T Co-ordinator/ Deputy headteacher briefly introduces Layer1

· Completion of Layer 1 individual staff  (25 minutes)


Session 2

· 2 or 3 in year groups discuss individual responses to CQS Layer 1. 

· Individual Layer 1 records combined to assess priorities for each year group.

· Agreement on focus(es) for detailed audit at  Layer 2 (the focus varied in each year group).
Session 3

· Year Group study agreed Feature at Layer 2. Firstly as individual then comparing notes

· Sufficient time to understand prompts and statement and hoe they are levelled

· Statements broken down into sentences and each strand discussed and considered.
· Level in each prompt agreed and what must be achieved to achieve where the level has not been achieved.

· Some recordings show exemplary practice in some statements and Entry or below Entry in others.

Session 4

· Next steps agreed  to inform future training, G&T action plan School Evaluation Form for and School Development Plan

<Back to Index
Primary and Secondary School 

G&T co-ordinator audit of Feature 7 at Layer 2


· “Links beyond the classroom” Feature 7 highlighted by G&T co-ordinator and Senior Leaders as focus for whole school audit.

· Meeting of G&T co-ordinator, department/year heads and Senior Leadership Team. 

· Brief introduction of CQS focussing on Layer 1 Feature 7  i.e.

· “How well are learning, and opportunities for learning, beyond the classroom encouraged, known about, built upon and celebrated?”

· Focus on Layer 2 Feature 7 at Layer 2, firstly as individuals then in pairs.

· Emphasis placed on use of robust evidence sources to support and record view.

· Levels agreed for each prompt then level overall.

· “Next steps” recorded to inform future development. 
 See Layer 2 example
<Back to Index
A Secondary School (11-19)

Department or Year Group audit to introduce CQS to the whole school 

· All the members of the English Faculty used Layer 1.

· Chose feature(s) from Layer 1 to evaluate practice at Layer 2

· Used evidence to validate judgements.  

· Individual responses collated to provide an overview of the Faculty’s current position and evidence to feed into the Faculty Improvement Plan and for SEF (OfSTED School Evaluation Form).

· This model was then rolled out to the rest of the school via the Middle Leaders’ Forum. There was a whole school focus on improving teaching and learning into which the CQS could feed.

<Back to Index
A Secondary School
· Full-time A G&T co-ordinator / member of the Senior Leadership Team promoted CQS. Each faculty/department has a G&T champion (representative).

· The A,G&T champions completed Layer 1 and encouraged members of their departments to do the same. 

· Teachers completed level 1 individually. Discussion in pairs focused on the tension between G&T provision and general good practice.

· Layer 1 was a vital discussion tool and  used to audit individual’s perception of G&T and how each teacher measured their own performance/ level of confidence in the classroom

· Teachers then looked at selected features at Layer 2 in pairs. They “coloured in” parts of statements in the different levels using the red green amber notation i.e. red – not done at all, amber – partially done, green – fully done. 

· In some instances, selected features at layer 2 were applied to specific units or schemes of work.  Layer 2 allowed reflection on own classroom teaching.

A spreadsheet for all staff, combining individual audits, showed clear areas of strengths and weakness and areas for development.

<Back to Index
Glossary


	AG&T
≤
	1
	Abbr. Able, Gifted and Talented

	Aspirations

≤
	2
	Will to succeed

A cherished desire – ambition

Aim

	Assessment data

≤
	3
	Pupil performance data including raw results and value-added data.

	Achievement

≤
	4
	Achievement includes pupils’ knowledge, skills and understanding gained through the subjects of the national curriculum and the attitudes, values and other aspects of personal development fostered by the school or college.

	Action Research

≤
	5
	Hypothesis that is tested out in school practice

	Attainment

≤
	6
	Standards achieved against objectively defined levels of performance.

	BME

≤
	7
	Abbr. Black and Minority Ethnic group.

	Breadth

≤
	8
	A curriculum that covers more and diverse subjects, including vocational study, critical thinking, key skills, enrichment and citizenship activities, and additional study programmes.

	Case Studies

≤
	9
	Actual examples

a. School responses/exemplification (phase related)

· Related to briefly recorded evidence feature and layer specific referring to

· Actual practice

· Sources of evidence – impact measures/levelling

· Next steps/evaluation

· Methods of implementation and interpretation

	Coaching

≤
	10
	Coaching supports learners to achieve their goals, with goal setting, encouragement and questions. Typically, a coach helps learners to find their own solutions, by asking questions that give them insight into their situations. A coach holds the learner accountable, so if the learner agrees to a plan to achieve a goal, a coach will help motivate them to complete these learning targets.

	Collaborative working

≤
	11
	Learners working together

	CPD

≤
	12
	Abbr. Continuing Professional Development

	CQS

≤
	13
	Abbr. Classroom Quality Standards

	Creative and Lateral thinking

≤
	14
	Thinking “outside the box” or introducing new ideas or fresh perspectives.

	Creative interpretation

≤
	15
	Original, expressive and imaginative explanation that is personal to the learner

	Critical thinking

≤
	15a
	

	Depth

≤
	16
	Learning opportunities which set pupils demanding challenges that develop their skills and abilities, requiring them to engage with a level of complexity and detail not found in breadth of study alone. There must be balance between breadth and depth.

	EAL

≤
	17
	Abbr. English as an Additional Language.

Pupils for whom English is not their first language

	Ecological and economic

≤
	17a
	ecological, economic, social and moral implications of aspects of life and learning” 

	Effective teaching and learning

≤
	18
	For further information see www.standards.dfes.gov.uk/personalisedlearning/five/teachinglearning/

	Evaluations

≤
	19
	Informs the resource base:

Documents/studies that assess the success of ICQ/CQS project so far indicating in detail the strengths and weaknesses with reference to modes and ease of use

a. Evaluation of trialling IQS

b. Independent evaluation of IQS (Oxford Brookes)

c. Evaluation of concept testing and trialling of CQS

d. Evaluation of CQS from NS

Case study with a judgement

	Exemplification/

Evidence  ≤

	20
	Examples of evidence and action taken.

	Exceptional achievement

≤
	21
	Pupils with extraordinary abilities, capable of expert performance, thinking and creativity

	G&T

≤
	22
	Abbr. Gifted and Talented



	Global
≤
	22a
	“The global implications of social, political, ethical and moral decision making in their learning” refer to the element of the Every Child Matters agenda

	Higher order concepts and terminology

≤
	23
	

	ICT (Information and Communication Technology)

≤
	24
	The abbreviation ICT is used to include a wide range of different technologies including computers, peripherals, and presentation technology, imaging technology, networks, internet, mobile technology and software.

CD-ROMs, digital resources and the internet offer a wealth of material that can be matched to gifted and talented pupils' individual needs and enable them to develop a higher level of skill in thinking and handling information.

The use of the word “new” provides the expectation that provision for gifted and talented pupils takes advantage of new technological developments to ensure that ICT provides the best flexible learning opportunities for gifted and talented pupils.

For further information see

www.ictadvice.org.uk/index.php?section=tl&catcode=as_inc_sup_03&rid=631&pagenum=1&NextStart=1

	Identification

≤
	25
	The process for assessing and targeting gifted and talented pupils

	Independent learning / working / research/thinking

≤
	26
	Working self-reliantly without close supervision



	Independent thinking

≤
	26a
	

	Intellectual initiative

≤
	27
	Showing personal enterprise in thinking and learning & readiness to embark on bold new ventures. The learner is able to take the first step and to set things in motion, to think outside the box.

	IQS

≤
	28
	Abbr. Institutional Quality Standards



	LAC

≤
	29
	Abbr. Looked after children (local authority responsibility of care)

	Mapping

≤
	30
	Plotting where good practice is happening



	Multiple criteria

≤
	31
	Different ways of identifying gifted and talented pupils, including qualitative as well as quantitative criteria

	Models

≤
	32
	Ways of introducing, using IQS/CQS from

a. LA/external organiser perspective

b. Mediation and facilitation

c. Whole school/departmental perspective

d. Lead teacher/Class teacher

e. Extended school co-ordinator

f. Children centre co-ordinator

g. Phase-related models

Focus e.g.

a. Layer 1 and Layer 2 selective

b. Whole document

Purpose

a. Improve teaching and learning

b. Whole school staff development and management

c. Performance related instrument

d. Informing pupil voice

e. Governors

	Multiple exceptionality

≤
	33
	Gifted and talented pupils with additional educational needs or a learning difficulty. These pupils can be missed if single assessment measures are used

	Multiple Intelligences

≤
	34
	The theory of multiple intelligences has been popularised by Dr Howard Gardner; however this is only one of several multiple ability models and has not been specifically endorsed by DCSF. Gardner suggests that the traditional notion of intelligence, based on I.Q. testing, is far too limited. Instead, Dr. Gardner proposes eight different intelligences to account for a broader range of human potential in children and adults. These intelligences are:

· Linguistic intelligence ("word smart")

· Logical-mathematical intelligence ("number/reasoning smart")

· Spatial intelligence ("picture smart")

· Bodily-Kinaesthetic intelligence ("body smart")

· Musical intelligence ("music smart")

· Interpersonal intelligence ("people smart")

· Intrapersonal intelligence ("self smart")

· Naturalist intelligence ("nature smart")

Dr. Gardner says schools focus most of their attention on linguistic and logical-mathematical intelligence, but should pay equal attention to artists, musicians, naturalists, dancers, therapists and designers. The theory of multiple intelligences fits well with personalised learning (i.e. each child is different in their abilities, interests and ways of learning). Teachers need to look out for different intelligences while recognising that a well-rounded and successful adult needs a combination of intelligences (i.e. the ICT specialist or physicist needs to communicate with their non-technical peers).

	Non-Specialist

≤
	35
	A teacher who is qualified to teach all subjects but who lacks the detailed knowledge or skill to provide comprehensive expertise at the required level and phase.

	Pace

≤
	36
	The rate of learning



	Personalised learning

≤
	37
	Personalised learning is about tailoring education to individual need, interest and aptitude so that every pupil achieves and reaches the highest standards possible. It is about focusing on the individual within a group. Pupils are still taught in classes or groups.  Routes of progression in learning (or a planned

Programme of learning agreed with the pupil) that are designed and tailored to meet individual pupils’ needs, abilities, aspirations and interests. Each pupil’s Personalised Learning Pathway (PLP) should

· provide each pupil with an appropriate curriculum suited to interest and aptitude

· offer specialist support and personal challenge

· contain clear progression routes for transfer and transition

	Potential

≤
	38
	Capacity for learning



	Practitioner

≤
	39
	User of the standards



	Predictive data

≤
	40
	Information on the previous/prior learning achievement of the learner compared with her/his peer group that allows prediction of future performance given the past levels of output.

	Previously unrecognised gifts and talent

≤
	41
	Latent.

Using provision to enable pupils to try activities is the best way of identifying latent gifts and talents.  In addition other sources of evidence include, general checklists, subject checklists, test/examination results and parental/teacher/pupil/peer nominations,

	Professional

≤
	42
	· requires a high degree of general and systematized knowledge,

· requires a long period of specialized intellectual training,

· is characterized by work that is essentially intellectual,

· provides a unique social service,

· controls its standards of entrance and exclusion,

· develops and enforces a professional code of ethics, and

· grants practitioners a broad range of autonomy.

	Progress

≤
	43
	Gains made in learning relative to prior learning and ability



	Research

≤
	44
	Inquire into; "the students had to research the history of the Second World War for their history project"; "He searched for information on his relatives on the web"; Systematic investigation to establish facts. Attempt to find out in a systematically and scientific manner; "The learner researched the history of that word" .Inquiry: a search for knowledge.

	Resources Base

≤
	45
	Clearly indexed home/repository of materials/tools



	Self-Regulated learning

≤
	46
	Self-regulating learning takes place when learners are in charge of their own learning. There is rapid feedback to learners and ready access to required tools and resources. There is a developed understanding by the learner of learning style added to a precise understanding of what progress has been made, what is to be learnt and how best to achieve effective learning. This awareness helps the learner to organise and pace learning to focus and  keep on task.

	Specialist

≤
	47
	An expert who is devoted to one branch of learning with special training. This includes teachers in all phases.

	Study

≤
	48
	Research or focussed exploration

	Subject

≤
	49
	Learning discipline: branch of knowledge. This definition includes all aspects of specialised teaching and learning including competencies at foundation level.

	Subject and phase audits

≤
	50
	A way of identifying what needs to be improved in particular subjects, phases and/or key stages

	Themes

≤
	51
	In addition to the basic discussion of the subject, each entry may also include the following issues: history, origins, and development; legal, academic, or theoretical debates; perspectives from different fields or schools of thought; or any unresolved issues concerning the subject.

	Tools

≤
	52
	IQS and CQS

Guidance and interactive tutorial (printable)

Online case study and exemplification

	Value added /performance  data

≤
	53
	Indicates how well a school has brought on pupils from one assessed level to another.

Each pupil's performance in a set of tests is compared with the middle performance of all pupils nationally who had a similar performance at the previous test level.

Someone who is G&T to start with is compared with other G&T children - so the result does not depend on how well they do in outright terms, but how much they have improved, whatever the ability.
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CQS: Layer 1 Generic example









(See Detailed User Guidance for further tips) 


Directions for use: 
· Take 30 to 60 minutes to develop a broad picture of your classroom provision. 

· Complete this sheet on your own or for best results work with a colleague. 

· Assess each prompt with a tick for Unsure, Quite well, Very Well.

· First evaluate your work with all learners. Next focus on Gifted and Talented Learners.  Use the Comments box to jot down any key points.

· Decide where to focus at Layer 2 for a more detailed view of a chosen feature.

	
	Features
	Prompts
	Evaluation of Practice in relation to providing challenge for all learners
	Evaluation of Practice in relation to providing challenge for G&T learners
	Comments

	
	
	
	Unsure
	Quite well
	Very well
	Unsure
	Quite well
	Very well
	

	1
	Conditions for Learning 
	· How well do learning conditions ensure that learners are healthy and safe and enjoy their learning?

· How well is learning linked to the working world beyond the classroom allowing learners to make informed connections and decisions for learning?
· How well are learners enabled and challenged to demonstrate, use and develop their gifts and talents to make a positive contribution?
	
	
	√
	
	
	√
	Need  to create links beyond the classroom to the working world e.g. ICT

	
	
	
	
	
	√
	
	√
	
	

	
	
	
	
	
	√
	
	
	√
	

	2
	Development of Learning 
	· How well is an understanding of how learning develops applied and used to support pupils’ learning?

· How well are learners enabled to take charge of their learning and become self-regulating?
	
	√
	
	
	√
	
	Further focus?

Need to develop learning to learn & involve G&T learners.

	
	
	
	
	√
	
	√
	
	
	

	3
	Knowledge of Subjects and Themes
	· How well are knowledge and skills of subjects and themes used to stimulate and challenge learners?

· How well is learning developed through specific subject knowledge and skills?

· How well is the curriculum adapted to address the needs of different learners?
	
	
	√
	
	√
	
	Am I stretching my G&T pupils sufficiently?

	
	
	
	
	
	√
	√
	
	
	

	
	
	
	
	
	√
	
	√
	
	

	4
	Understanding Learners’ Needs 
	· How well are the emotional and social needs of the learner identified and addressed to raise achievement?

· How well are barriers to learning identified and removed?

· How well is learners’ progress assessed, monitored and evaluated in order to raise achievement?

· How well are the training and learning needs of teachers and classroom assistants identified in order that they meet the needs of learners?
	
	
	√
	
	
	√
	Strong

Sufficient training for G&T support?

	
	
	
	
	
	√
	
	
	√
	

	
	
	
	
	
	√
	
	
	√
	

	
	
	
	
	√
	
	√
	
	
	

	5
	Planning
	· How well does planning build on learners’ prior knowledge and attainment? 
· How well is planning used to improve outcomes for all learners?
· How well is a range of different teaching and learning styles and strategies used in planning activities to ensure extension, enrichment and progression?
	
	√
	
	
	√
	
	Focus at Layer 2?

	
	
	
	
	√
	
	√
	
	
	

	
	
	
	√
	
	
	√
	
	
	

	6
	Engagement with Learners and Learning
	· How well are teaching and learning skills and resources deployed to extend, inspire and challenge learners?

· How are available organisational structures and settings within the school used to identify potential and raise achievement?
	
	√
	
	
	√
	
	Fairly good

	
	
	
	
	√
	
	
	√
	
	

	7
	Links Beyond the Classroom
	· How well are learning, and opportunities for learning, beyond the classroom encouraged, known about, built upon and celebrated?

· How well are parents and carers included in supporting and developing their children’s learning?
	
	√
	
	√
	
	
	Focus at Layer 2? Consider using the teaching assistant more
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 (See Detailed User Guidance for further tips) 


Example Development of Learning

· The example below shows how Layer 2 might be completed.

· The teacher has chosen to focus on Development of Learning at Layer 2 

· This feature was highlighted as an area for future focus in Layer 1. 

· There is evidence from prompts that provision is at least at Entry but there is still room for development at Developing Level.

· Please note that some areas have been covered at Exemplary Level.

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	2. Development of Learning 
How well is an understanding of how learning develops applied and used to support pupils’ learning? 


	Activities and tasks support personalised learning by identifying and providing for each G&T learner’s specific ways of learning.  (()

There is provision for collaborative working, individual study and teacher-directed problem solving.  (()

Teachers and other experts model and demonstrate effective ways to learn. (()
	G&T learners are encouraged and supported to explore alternative ways of learning, and to develop both team and leadership skills.  (()

Regular opportunities are provided to use thinking and problem solving skills, as well as personal interpretation and creative approaches 
	There is strong understanding of how G&T learners achieve excellent performance and of the range of activities and techniques which contribute to high attainment. 

There is widespread and sustained use of critical thinking skills and problem solving together with regular opportunities to lead and influence others. 

Learners select and make decisions about which strategies to use to improve their achievement. 


	Evidence


	Classroom/School Evidence:

· Differentiated planning uses continual assessment of learners. 

· Learning styles consciously reinforce teaching i.e. Visual, Auditory and Kinaesthetic through planning.

· Range of teaching techniques and styles planned.

· Opportunities for learners to extend learning  by selecting the activity for themselves. 

· Learners work with partners or in small groups.
	Classroom/School Evidence:

· Learners offered different ways to do things

· Learners consolidate and extend their understanding by exploring different ways of learning shown previously to them by the teacher

· They share ideas & build on those of fellow learners. 

· Group projects have planned leader and team roles for learners.

· Learners taught to use different strategies to solve problems

· Learners encouraged to express ideas and opinions
	Classroom/School Evidence:

· Some learners evaluate their own learning style in order to access learning effectively. I encourage those learners to understand their learning and to apply their skills.
· Learners can think for themselves

· Learners often lead groups

· Lessons are fully differentiated to allow G&T learners to access the highest grades



	Next Steps
	Next steps:


	Next steps:

· Develop opportunities for learners to explore a wider range of learning styles and decide which one/ones are personally, effective.

· Continued training on ideas to stretch G&T learners .

· Develop questioning to develop higher-order thinking skills
	Next steps:

· Need for CPD training to appreciate all possibilities for learning activities contributing high achievement

· Introduce comprehensive learner self-evaluation of learning.

	How well are learners enabled to take charge of their own learning and become self-regulating?
	G&T learners work independently and in groups. (()

They develop an understanding of their personal learning preferences, as well as their strengths and weaknesses. (()

 They are given regular opportunities to reflect upon and discuss ways to influence and improve their learning.( ()
	There are increased opportunities for learner independence.  (()

G&T learners use initiative and independent thinking to deviate creatively from planned activity. 

Established self-review of all aspects of progress in learning informs the setting of personal targets.
	G&T learners follow their own lines of enquiry and critically evaluate their own learning. 

They contribute to improving their curriculum and to promoting the learning of others. 

	Evidence


	Evidence:

· Planning differentiated for group & individual learning.

· Learners discuss progress and strengths and weaknesses and discuss and agree targets for improvement with teacher.

· Regular discussion opportunities allow learners to comment on their teaching and learning experiences.
· Learners are beginning to explore learning styles and decide which one/ones are personally effective.

· There is increasing awareness of personal target setting according to performance and work style.  
	Evidence:

· Provide many different learner initiated activities with many different outcomes/foci emphasising individual study and interpretation.

· Learners encouraged to approach tasks in different ways to reflect their preferred learning styles (eg. mind maps, tables etc).   I encourage this at all times.

· Open ended questioning encourages lateral thinking and individual interpretation.


	Evidence:

· Inconsistent

	Next Steps
	Next steps:


	Next steps:

· Begin to help learners to question and review their own work 
· Formalise target setting in the context/framework of how they can progress ie. “What do I need to do to get to the next level?” become” How do I /can I do it in a way that is best for me?
· Establish clear framework to monitor this learning is in place ie. in the context of homework tasks/sanctions and rewards.
	Next steps:

· Need to move towards a more systematic and comprehensive approach to planning opportunities for all learners to exercise independence.

· Introduce regular and consistent system to enable detailed feedback on quality of learning experience through personal mentoring.


<Back to Index
CQS Layer 1 Example: Primary School Teacher

 

(See Detailed User Guidance for further tips) 


Directions for use: 
· Take 30 to 60 minutes to develop a broad picture of your classroom provision. 

· Complete this sheet on your own or for best results work with a colleague. 

· Assess each prompt with a tick for Unsure, Quite well, Very Well.

· First evaluate your work with all learners. Next focus on Gifted and Talented Learners.  Use the Comments box to jot down any key points. See example.
· Decide where to focus at Layer 2 for a more detailed view of a chosen feature.
	
	Features
	Prompts
	Evaluation of Practice in relation to providing challenge for all learners
	Evaluation of Practice in relation to providing challenge for G&T learners
	Notes

	
	
	
	Unsure
	Quite well
	Very well
	Unsure
	Quite well
	Very well
	

	1
	Conditions for Learning 
	· How well do learning conditions ensure that learners are healthy and safe and enjoy their learning?

· How well is learning linked to the working world beyond the classroom allowing learners to make informed connections and decisions for learning?
· How well are learners enabled and challenged to demonstrate, use and develop their gifts and talents to make a positive contribution?
	
	
	√
	
	
	√
	Need  to create links beyond the classroom to the working world e.g. ICT

	
	
	
	
	
	√
	
	√
	
	

	
	
	
	
	
	√
	
	
	√
	

	2
	Development of Learning 
	· How well is an understanding of how learning develops applied and used to support pupils’ learning?

· How well are learners enabled to take charge of their learning and become self-regulating?
	
	√
	
	
	√
	
	Further focus?

Need to develop learning to learn & involve G&T learners.

	
	
	
	
	√
	
	√
	
	
	

	3
	Knowledge of Subjects and Themes
	· How well are knowledge and skills of subjects and themes used to stimulate and challenge learners?

· How well is learning developed through specific subject knowledge and skills?

· How well is the curriculum adapted to address the needs of different learners?
	
	
	√
	
	√
	
	Am I stretching my G&T pupils sufficiently?

	
	
	
	
	
	√
	√
	
	
	

	
	
	
	
	
	√
	
	√
	
	

	4
	Understanding Learners’ Needs 
	· How well are the emotional and social needs of the learner identified and addressed to raise achievement?

· How well are barriers to learning identified and removed?

· How well is learners’ progress assessed, monitored and evaluated in order to raise achievement?

· How well are the training and learning needs of teachers and classroom assistants identified in order that they meet the needs of learners?
	
	
	√
	
	
	√
	Strong

Sufficient training for G&T support?

	
	
	
	
	
	√
	
	
	√
	

	
	
	
	
	
	√
	
	
	√
	

	
	
	
	
	√
	
	√
	
	
	

	5
	Planning
	· How well does planning build on learners’ prior knowledge and attainment? 
· How well is planning used to improve outcomes for all learners?
· How well is a range of different teaching and learning styles and strategies used in planning activities to ensure extension, enrichment and progression?
	
	√
	
	
	√
	
	Focus at Layer 2?

	
	
	
	
	√
	
	√
	
	
	

	
	
	
	√
	
	
	√
	
	
	

	6
	Engagement with Learners and Learning
	· How well are teaching and learning skills and resources deployed to extend, inspire and challenge learners?

· How are available organisational structures and settings within the school used to identify potential and raise achievement?
	
	√
	
	
	√
	
	Fairly good

	
	
	
	
	√
	
	
	√
	
	

	7
	Links Beyond the Classroom
	· How well are learning, and opportunities for learning, beyond the classroom encouraged, known about, built upon and celebrated?

· How well are parents and carers included in supporting and developing their children’s learning?
	
	√
	
	√
	
	
	Focus at Layer 2? Consider using the teaching assistant more


<Back to Index
CQS Layer 2 Example: Primary School Teacher 

Feature 1 Conditions of learning

(See Detailed User Guidance for further tips) 

· The example below shows how this feature in Part of Layer 2 was completed by a Primary School Teacher.

· The teacher has chosen to focus on Conditions  of Learning at Layer 2 

· This feature was highlighted as an area for future focus in Layer 1. 
	Feature and Prompts
	Entry
	Developing 
	Exemplary

	1. Conditions for Learning

How well do learning conditions ensure that learners are healthy and safe, enjoy their learning? 


	G&T learners enjoy their education, in a safe and healthy environment which is free from adverse peer pressure.  

Stimulating and well-organised classrooms support achievement. 

G&T learners show self-discipline and respect for others.  


	G&T learners are highly motivated, and feel confident and secure in sharing their experiences with others. 

They evaluate and influence their own learning, and apply themselves well to achieve good progress. 


	G&T learners confidently develop new ideas and ways of working which help them achieve excellent progress. 

They are able to direct their own learning and achieve excellent progress free from institutional, social or emotional pressure on their performance. 

Creative and lateral thinking routinely informs their learning.

	
	Classroom/School Evidence:

· Enthusiastic, happy children

· Willing to accept responsibility for behaviour to others

· Clearly labelled resources

· Planned child initiated and adult initiated activities with classroom set up


	Classroom/School Evidence:

· Children’s attitude to learning in the classroom as a whole

· Children happy and confident to share ideas with peers, lead and discuss

· Eager to stay on task voluntarily

· Children can suggest ways to improve outcomes

· Display of work
	Classroom/School Evidence:

· This is an integral part of Foundation Stage learning and teaching.  They naturally take things in directions that suit their needs – not necessarily exemplary

	
	Next steps:

· Continue to develop interpersonal relationships

· Knowledge of acceptable behaviour

· Openness to share ideas/listen

· Enable children to lead/model to peers

· Creating a whole class ethos

· Building on a happy, respectful environment
	Next steps:

· Providing opportunity for independent learning and a variety of learning styles

· Become confident enough to consider other ways of achieving
	Next steps:

Continue to encourage, facilitate and support.

	How well is learning linked to the working world beyond the classroom allowing learners to make informed connections and decisions for learning? 


	Activities and tasks enable G&T learners to link their learning in a relevant way with the practical world outside the classroom.

They begin to regularly consider the economic, ecological social and moral implications of aspects of life and learning.
	G&T learners are prepared well for adult life.
Learning is regularly linked to the world of work.

They evaluate the wider implications of aspects of their learning on others and regularly consider the global implications of social, political, ethical and moral decision making in their learning. 
	G&T learners successfully apply their learning to study global problems.

They contribute productively to projects linked to the ecological and economic world.

They routinely and critically analyse their learning in relation to social, political, ethical and moral matters. 

	
	Evidence:

· Planning – wide range of activities

· Differentiated focus for G&T learners

· Extended opportunities allowing further investigation at child development/ understanding level

· Time given to discuss activities during lesson


	Evidence:

· Cross-curricular planning and resources

· Children’s eagerness to participate in adult led activities

· Enabling a wide range of learning strategies/tools

· Stimulating activities for independent learning

· Praise for all abilities

· Planning for a broad and balanced curriculum

· G&T children for literacy and Numeracy targeted through setting in Summer term

· Creativity is encouraged in class

· Children are encouraged to share good practice with peers

· Children are highlighted as G&T and monitored
	Evidence:



	
	Next steps:

· Ensure a wide range of independent learning opportunities


	Next steps:

· Extend to include January intake to involve all G&T children

· Continue to encourage independent learning 

· Ensure an extensive range of activities and lessons
	Next steps:

	How well are learners enabled and challenged to demonstrate, use and develop their gifts and talents to make a positive contribution?
	G&T learners have extended opportunities to experience a wide and diverse range of activities. 

They explore, reflect upon and discuss their work.

They contribute positively to lessons and to the school community.

Achievement and commitment in relation to past performance is recognised.
	Opportunities are provided for every G&T learner to develop identified abilities and skills and to discover new areas of talent.

The classroom ethos values creativity, and encourages learners to use it to improve achievement.
	There is an expectation that every G&T learner will have the highest aspirations for themselves and for the school community.

Opportunities ensure G&T learners consistently demonstrate exceptional achievement.

	
	
	
	

	
	
	
	


<Back to Index
Feature 2 Development of Learning

· The example below shows how this feature in Layer 2 was completed by a Primary School Teacher.

· The teacher has chosen to focus on feature 2. Development   of Learning at Layer 2 

· This feature was highlighted as an area for future focus in Layer 1. 

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	2. Development of Learning 
How well is an understanding of how learning develops applied and used to support pupils’ learning? 


	Activities and tasks support personalised learning by identifying and providing for each G&T learner’s specific ways of learning.  
There is provision for collaborative working, individual study and teacher-directed problem solving.  
Teachers and other experts model and demonstrate effective ways to learn. 
	G&T learners are encouraged and supported to explore alternative ways of learning, and to develop both team and leadership skills.  
Regular opportunities are provided to use thinking and problem solving skills, as well as creative and interpretative approaches.
	There is strong understanding of how G&T learners achieve excellent performance and of the range of activities and techniques which contribute to high attainment. 

There is widespread and sustained use of critical thinking skills and problem solving together with regular opportunities to lead and influence others. 

Learners select and make decisions about which strategies to use to improve their achievement.

	
	Classroom/School Evidence:

· Differentiated planning stemming from continued assessment of learner’s development

· Learners given access to different ways of learning i.e. Visual, Auditory and Kinaesthetic

· Range of teaching techniques and styles used

· Opportunities for children to extend learning through appropriate learner initiated activities

· Learning styles consciously  reinforced in teaching


	Classroom/School Evidence:

· Pupils offered different ways to do things

· Pupils can access activities that have been adult led during pupil-initiated activities to consolidate and extend their understanding

· Children work with partners or in small groups

· They share ideas. 

· Group projects require leader and team roles.

· Learners taught to use different strategies to solve problems

· Pupils encouraged to express ideas and opinions

· They then explore independently
	Classroom/School Evidence:

Some  pupils evaluate their own learning style in order to access learning effectively.  The teacher encourages those pupils to apply new methods efficiently.


	
	Next steps:

· Developing children’s problem solving skills

· Continued good planning offering resources and strategies for all types of learning

· Quality differentiated questioning
	Next steps:

· Develop opportunities for pupils to explore learning styles and decide which one/ones are personally effective.

· Continued training on ideas to stretch G&T learners

· Develop questioning to develop higher-order thinking skills


	Next steps:

Introduce more comprehensive pupil self-evaluation of learning.

	How well are learners enabled to take charge of their own learning and become self-regulating?
	G&T learners work independently and in groups. 

They develop an understanding of their personal learning preferences, as well as their strengths and weaknesses. They are given regular opportunities to reflect upon and discuss ways to influence and improve their learning. 
	There are increased opportunities for learner independence. 

G&T learners use initiative and independent thinking to deviate creatively from planned activity. 

Established self-review of all aspects of progress in learning informs the setting of personal targets.
	G&T learners follow their own lines of enquiry and critically evaluate their own learning. 

They contribute to improving their curriculum and to promoting the learning of others. 

	
	Evidence:

· Planning allows for individual and group

learning – differentiated too

· Target setting with children

· Children given the opportunity to discuss what they are doing

· Encouraged to experiment with resources at every opportunity
· Opportunities to discuss how to develop creative areas i.e. role play
	Evidence:

· Increased independence through child initiated activities

· Provide many different child initiated activities with many different outcomes/foci

· Open ended questioning

· Practical activities


	Evidence:

	
	Next steps:

· Encourage children to suggest the focus for child initiated activities – rather than adult set ones 
	Next steps:

· Begin to help children to question and review 
· Increase awareness of individual targets  (too young to take over responsibility for them however)
	Next steps:


<Back to Index
Feature 3 Knowledge of Subjects and Themes

· The example below shows how this feature in Layer 2 was completed by a Primary School Teacher.

· The teacher has chosen to focus on feature 3. Knowledge of Subjects and Themes at Layer 2 

· This feature was highlighted as an area for future focus in Layer 1. 
	Feature and Prompts
	Entry
	Developing 
	Exemplary

	3. Knowledge of Subjects and Themes 

How well are subject knowledge and skills of subjects and themes used to stimulate and challenge gifted and talented learners?
	G&T learners are motivated by confident, enthusiastic communication of the subject or theme using specialist guidance and support. 
	G&T learning is underpinned by secure subject knowledge and understanding of the subject or theme which enable challenging learning targets to be set. 

Professionals with more limited subject or theme knowledge and skill receive coaching to sharpen skills and strengthen the pool of expertise.
	G&T learners are inspired to apply intellectual initiative and creative interpretation to subject study. 

Teachers’ engagement with wider professional networks strengthens and extends subject expertise and knowledge of learning themes. 

	
	Classroom/School Evidence:

· Celebration’s assembly

· Merits/gold stars and stars awarded during lessons

· Plans include challenge activities

· Response from children

· Comments from parents

· Happy children willing to take part

· Confident teacher 

· Year group planning and sharing of ideas

· Subject co-ordinator training

· Peer coaching

· Sharing knowledge

· praise
	Classroom/School Evidence:

· Master classes run by those with the subject expertise

· Planning by a specialist

· Plans include questions to develop deeper thinking

· Responses from  individual children

· Comments from parents

· Demonstrating activities clearly to children

· Encourage children to raise questions 


	Classroom/School Evidence:

· Co-ordinators work with whole staff and wider professional networks to strengthen subject expertise

e.g. working with County advisors , PSHCE certification

· Using subject co-ordinators to consider activities to challenge children across the curriculum

· Brought  in specialists and visitors where appropriate



	
	Next steps:

· Is everyone interpreting plans correctly?

· Are people motivated by the subject?


	Next steps:

· Training available to all staff who need to teach at G & T level

· Develop further peer coaching

· More cross year group teaching – sharing expertise across year groups
	Next steps:

· Use parent more effectively – tap into their gifts and talents

	How well is learning developed through specific subject knowledge and skills?
	G&T learners’ subject knowledge and skills are identified, and then enhanced, through linking with other subjects and with experience from their own lives.
	G&T learners’ proficiency is strengthened by the use of higher order concepts and terminology in reading, researching and talking about the subject. 
	Clear progressions and connections between subjects are identified and adapted to G&T learners’ needs and interests. 

G&T learners have frequent opportunities to demonstrate expert application of specific skills and knowledge, and this is supported through excellent coaching. 

	
	Evidence:

· Observations

· Assessments 
· Skills identified, listed and shared amongst the group
· Planning shared and evaluated
· G & T possibilities discussed and included

	Evidence:

· Planning uses Bloom’s taxonomy 


	Evidence:

· CHiP  - challenging individual programme

· Plans

· Children put forward for specific coaching (used visiting experts)

· Children brought to the fore-front when discussion is applicable to their gift or talent

· Provision of challenge activities



	
	Next steps:

· Would need to know what ‘higher order concepts were.


	Next steps:

· 
	Next steps:

· Would be helpful to have guidance from DfES/QCA etc. on how subjects link and to have evidence that making these links is so valuable. If the teacher makes the links for the children then it could be artificial and not relevant – young children especially may not make the same links that we do.

	How well is the curriculum adapted to address the needs of different learners?
	Specific needs and interests of G&T learners are identified and built on, skilfully using matched and optimum pupil groupings, comprehensive resources and a wide range of activities. 
	Comprehensive resources, challenging subject content and effective use of ICT develop and extend G&T learners’ subject skills and knowledge.
	G&T learners confidently use subject specific and cross curricular skills in independent research which is well supported by resources. 

	
	Evidence:

· Groupings considered – Differentiation in class and setting
· G & T register

· Plans

· Master classes

· Identify children’s area of interest through discussion and pre-assessment
	Evidence:

· Use of ICT and other challenging resources planned

· ChiPs
	

	
	Next steps:


	Next steps:

· Resources to identify and purchase according to budget.  

· More independent working

· More cross-curricular linking needed
	


<Back to Index
Feature 5 Planning

· The example below shows how this feature in Layer 2 was completed by a Primary School Teacher.

· The teacher has chosen to focus on feature 5. Planning at Layer 2 
· This feature was highlighted as an area for future focus in Layer 1. 

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	5. Planning

How well does planning build on gifted and talented learners’ prior knowledge and attainment
	Past learning experiences and performance of G&T learners are systematically analysed in consultation with learners and parents/carers.

 Future targets for development are planned to meet identified needs.
	Professional collaboration in the systematic exchange of information and transition data ensures that G&T learners’ progression in learning is carefully planned for, particularly whenever a transfer or change of setting takes place.   
	Learning targets are planned to G&T learners’ stage of learning rather than chronological age. 

Teachers and other adults routinely share strategies to improve meeting learner needs and well-being. 

	
	Classroom/School Evidence:

· See planning documents

· Establish prerequisite knowledge in a ‘spider diagram’ or concept map when starting a topic

· Detailed lesson plans

· Challenge group identified in set 3 literacy and Numeracy

· Where possible lessons adapted daily to continue to build on each day’s learning

· Whole school transition project

· Transition records

· Targets set 

· Verbal and written feedback

· Success criteria self-assessment

· ChIP reviews

· Planning and challenge activities

· Assessment tracking records

· Self assessment and child’s completion of end of topic success criteria 

· Literacy target cards

· G & T subject register
	Classroom/School Evidence:

· Display challenge objective or task

· Let challenge children write expectation statements for topics or new year group and let the children review them

· Transfer of child’s records

· Transition meetings.  Data records transferred to next key stage

· Transfer records sent to new school mid key stage

· School transition policy

· G & T register

· Highlighting subject criteria documents
	Classroom/School Evidence:

· Children are put into ability sets for literacy and Numeracy rather than according to age

· Discussions in weekly year group meetings

· Looking ahead in planning

· Use of Bloom’s taxonomies

· Use of assessment for learning and pre-assessment, G & T can miss steps, fewer opportunities to practise etc.

· Use of G & T resources e.g. nrich website for mathematics

· Use of year 3 NLS and NNS to inform plans

· Half-termly review of G & T register

· Review of ChIP

· Assessment

· Use of success criteria

· P4c

· Peer matching

· Consideration of learning styles and different contexts – use of the outdoors



	
	Next steps:

· Evaluation of the lessons

· Evaluate lesson plans

· Assess progress of individual children

· Target sharing with parents

· Better understanding of tracking

· Use tracking documents in formulation of strategies for continuous improvement

· Tailor transitions grid to include provision for A, G & T

· Let high ability group produce their own ‘spider diagram’.  They could add new known facts in a different colour daily and display in class

· Evaluate lesson plans in greater detail

· Discussions withchild and parents re tracking documentation

· Future targets set together?


	Next steps:

· Compare child’s records with current performance

· Let an A, G & T child lead the plenary.  They could talk from their ‘spider diagram’

· Develop further the tracking documentation and suggested action
	Next steps:

· Need to consider children’s confidence more and how they feel about themselves

· Perhaps S, G & t children could select three objectives they have achieved and put these on their annual report, or report for parents evening

· More planned opportunities in year group meetings/discussions re meeting learner needs and well-being

· Appointment of learning mentors

	How well is planning used to improve outcomes for all learners?


	Assessment and evaluation of achievement across all aspects of learning inform future planning and support. Clear objectives for learning determine a balanced range of activities which are focused on improving outcomes and which reflect individual learners’ interests, learning styles and potential.
	Planning for G&T learners assures progressive development of higher order learning skills as well as space and opportunity for private enquiry. 

There is breadth and variety for learners to reveal previously unrecognised gifts and talents.
	Planning is provisional and flexible to the progress and style of learners. 

Resources challenge G&T learners to explore new areas, develop new skills, and to cross subject disciplines.

	
	Evidence:

· Detailed planning with clear differentiation and extension/challenge task

· 4 column grids for foundation subjects

· Every lesson has a learning intention

· Highlighted Bucks criteria sheets for literacy and science

· Numeracy assessment

· Focus teaching

· Success criteria used in each lesson

· Children’s self-assessment

· Reflection time assessment

· Reflective teaching, lessons evaluated on shared plans to inform the next teacher of what went well or needed changing

· All children aware in every lesson of objective and success criteria

· Team building lessons on learning styles.  Children becoming aware of different styles and even considering if they have a preferred style

· Assessment data collection and analysis

· Setting, reviews and changes

· CPD for teachers and teaching assistants in G & T

· Lesson plans

· VAK training and pupil voice on how best the child learns – questioning during lessons and in the plenary
	Evidence:

· Ability grouping in science  

· Sets for literacy and maths

· Practical numeracy session where children are encouraged to use own recording methods 

· Breadth of opportunity through themed weeks – sport/PE/playground

· Setting

· Block week learning and teaching

· Use of Bloom’s taxonomies to encourage higher order thinking skills

· Time in block week for private enquiry

· Master classes

· Suggested activities in home guide

· Themed weeks

· Visitors and specialists

· Thinking time both timetabled and in lessons – observations to verify

· Block week timetabling – allows research time

· Different start point for G & T learners

· Broad curriculum – themed weeks

· Exploitation of outside agencies/visitors – e.g. tennis coach, theatre groups, science presentations – G & T time organised

· Teaching in and out of doors

· Encouragement to take risks – teachers and learners

· P4c and team building
	Evidence:

· Block weeks – if pupils are progressing well, these lessons are flexible.  Teachers can move through the plans at their own pace, they do not have to stick to a particular day, so the children can be extended

· Flexible planning and teaching

· A balance of all VAK learning styles during the majority of all lessons to meet the needs of the children

· Very well resourced for all learners, continually looking for resources for G & T

· Differentiated plans

· Block week plans are shared and evaluated to inform future plans

· Master classes

· Visualisers, tuff cams, Notebus and the internet

· Cross-curricular opportunities exploited e.g. Great Fire of London, non-chronological power point presentation

· Outdoor classroom 

	
	Next steps:

· More investigation into learning styles as in team building lessons.  The results could then be implemented in lessons to meet the children’s learning styles

· Highlighted individual tracking record

· Understanding of higher order skills and a method for identifying suitable avenues for private enquiry

· Opportunities for children to identify themselves e.g. class experts

· Ensure the children are aware of success criteria in every lesson

· Revise learning styles with children.  Have a display to define each type of learning style to help children engage all of their senses and perhaps say which part of a lesson was their favourite and why, to help them recognise what type of learner they are.

· Clearer tracking in literacy and numeracy

· Deeper knowledge of children’s learning styles
	Next steps:

· Follow up more on celebration assemblies and explore how the child’s out of school talent can be enriched during school time

· Explore the possibility of introducing extra curricular clubs in a wider range of areas
	Next steps:

· Cross-curricular timetabling

· Consider further the preferred learning styles of the children but as yet I am just introducing the identification of different learning styles

· Understand better and implement personalised learning

	How well is a range of different teaching and learning styles and strategies used in planning activities to ensure extension, enrichment and progression?

	Activities for G&T learners offer increasing complexity and depth, and add breadth through a range of content, tasks and resources. 

Tasks are qualitatively different rather than merely longer
	Activities for G&T learners are planned to accelerate in pace, and to expand their understanding of what makes for effective learning. 

There are structured opportunities to experiment and take risks.

Lesson plans make reference to personalised tasks for G&T learners.
	Activities are planned to prompt G&T learners to collaborate and innovate. 

G&T learners are involved in planning and allocating their own tasks based on an evaluation of holistic learning needs. 



	
	Evidence:

· Challenge set at the beginning of the lesson

· Exemplars of outstanding work displayed.  Children have the opportunity to say why the work is excellent

· Detailed lesson plans

· Use of Bloom’s taxonomies in planning

· Challenge groups

· Challenge group materials i.e. access to resources

· Higher order questioning

· Content

· Pupils evaluate own learning

· Discuss own learning styles (PSHCE/SEAL)

· Master classes

· Questioning aimed at higher ability children is detailed in planning

· Numeracy – calculations put into real life problems to calculate for higher ability children

· Specialists and visitors (available to all learners and separate master class for G & T)

· Numeracy planning for set 1 – complexity, depth and breadth

· Plans reflect challenge activities – not more of the same

· Miss start points or plenaries
	Evidence:

· Differentiated planning, lower achievers, middle achievers and higher achievers all catered for

· Master classes e.g. experimenting with balls made from different materials to see how high they bounced

· Experimentation and risk taking

· Detailed lesson plans

· Challenge group objectives and tasks recorded on plans for all lessons and subjects

· Master classes

· New curriculum initiatives, P4c and team building – ideas to transfer into the rest of the curriculum

· Lesson plans

· Lesson observations

· G & T subject registers

· Reflection time and open talk of preferred way of learning

· Themed weeks

· Teach out of doors

· Encourage copying to learn

· Challenge groups on planning and in observations
	Evidence:

· Block week planning

· Thinking time activities

· Bloom’s taxonomies

· Master classes

· Challenge activities

· Team building

· Freedom to swap groups and select work partners outside

· Evaluation sheets at the end of topic units

· Themed weeks

· Pupil page in reports

	
	Next steps:

· Encourage children to perhaps evaluate own work saying why it fits the challenge task

· Research into activities for G & T pupils

· Need to understand how far ‘personalised’ personalised is.  Is it individual, two, three children?

· Continue research into activities and resources


	Next steps:

· Let the children decide how they will set out their work.  Ask them to use for example two ways to demonstrate the answer/outcome of an investigation

· Continue to develop pupil voice – children evaluating lessons and learning

· Try having sessions with neighbouring schools for G & T children to meet and work together maybe once a term?
	Next steps:

· G & T learners given time to prepare in advance of master classes – meet to decide on tasks (perhaps some adult prompts required) before master class

· Try to include children in advance to plan and suggest ideas for themed weeks

· Try using a child needs analysis audit of what they most need in the next term to move their learning forward

· Use personalised learning pathways

· Increase opportunities for pupil voice
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Feature 6 Engagement with learning and learners 

· The example below shows how this feature in Layer 2 was completed by a Primary School Teacher.

· The teacher has chosen to focus on feature 6. Engagement with learning and learners  at Layer 2 
· This feature was highlighted as an area for future focus in Layer 1. 

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	6. Engagement with learning and learners 

How well are teaching and learning skills and resources deployed to extend, inspire and challenge gifted and talented learners?


	Tasks and activities for G&T learners have clear learning objectives and involve focused discussion and questioning. Teachers and learning assistants deploy a wide repertoire of skills and resources (including ICT) to raise G&T achievement. 


	Activity and task intentions are clear and regularly reinforced. 

There is a high level of productive and stimulating interaction between and with G&T learners, including challenging use of language. 

A personalised learning approach uses focused intervention. It is based on an understanding that G&T learners are all different and therefore, require a variety of pace, depth and complexity of task.
	Lesson and activity intentions are positively influenced by learners and teaching assistants who are pro-actively involved in planning and lesson delivery. 

Secure and sustained processes assure the development and sharing of new knowledge about how G&T learners learn.

Sustained progress, attainment and achievement for G&T learners are secured above local and national bench marks. 

	
	Classroom/School Evidence:

· Opportunities for research

· Questioning

· Hot seating

· Detailed planning including differentiation for G & T group

· Differentiated learning objectives

· Teaching assistants work with focus groups

· Lesson short term plans

· Continuing training in ICT for teachers

· Lesson observations

· Plans that include challenges and questions

· Observation of practice and use of teaching assistant

· Teaching assistant leads G & T challenge groups
	Classroom/School Evidence:

· Clear focus displayed for each task.

· G & T pupils often allowed to work independently

· Success criteria are referred to at the beginning and end of lessons

· Master classes

· Lesson plans, as far as possible, correct terminology used with the children even if beyond age-related vocabulary

· Lesson observations

· Challenge activities on plans – different start point for G & T children

· A, G & T school policy

· Assessment records

· Teacher assessment

· Moderation meetings

· Parental involvement
	Classroom/School Evidence:

· Staff training workshops for all staff on G & T learning styles and how to inspire learners

· Pupil voice

· Reflection time

· Independent research

· Regular review of the G & T register



	
	Next steps:

· Use notebus for A, G & T

· Teaching assistants included in ICT training sessions

· Teaching assistants to attend internal workshops

· A, G & T register

· Assessment records and tracking


	Next steps:

· Encourage cooperative learning within G & t group.  Select one child to feedback from the task

· Further develop personalised learning through teacher assessment for learning (and involving teaching assistants in this)

· Improve ways to do (b) above and gender awareness of under-achievers
	Next steps:

· Perhaps assess the children using tests that not only give a level descriptor, but also a standardised score e.g. NFER non-verbal reasoning

· More learner and teaching assistant involvement in lesson evaluations

· Improve own knowledge re G & T learners and how they and all children learn

· CPD re G & T

· G & T on all year group half-termly agendas

· ChIP reviews

· Assessment data and teacher assessment

	How are available organisational structures and settings within the school used to identify potential and raise achievement?
	Pupil grouping is informed by ongoing assessment and is planned to provide G&T learners with challenge and support in peer interaction. 

Groups are structured to enable effective teacher and teaching assistant engagement and collaboration. 

There are opportunities for G&T learners to develop team and leadership roles. 
	Grouping is flexible and creative (e.g. not year group specific) and enables learners to join subject groups which promote optimum learning. 


	Grouping is designed around G&T learners’ identified needs.  

Use is made of other learning settings (e.g. other schools or colleges) when these can provide additional opportunities. 

Group dynamics are well established so that G&T learners quickly organise learning tasks. 

They elect and support leaders and team members.

	
	Evidence:

· Literacy and numeracy grouping

· Challenge group for foundation subjects

· Assessment is fed in to learning and teaching

· G & T buddies for less able learners in the afternoon as a method of extension and social development not as support management

· Assessment file for foundation subjects

· Lesson plans

· Team building lessons.  Ideas transfer automatically into other curriculum areas

· Assessment data

· Transition records

· Subject G & T registers

· Paired/group working – endorsed in observations

· Teaching assistant assigned to challenge groups

· Master classes – teacher or teaching assistant run these

· Playground leaders

· Children highlighted for session with outside agencies relevant to their G & T needs
	Evidence:

· Grouping is always flexible but always year group specific in our school due to large number of children

· We have tried master classes over years 1 and 2 but felt that as a result of the trial younger children felt more secure and confident in their own year group

· Plans reflect groupings and changes within class

· Setting reviewed half-termly and children move

· Outdoor learning promotes groups to change.  This can be instigated by the learner.
	Evidence:

· Flexible grouping in all lessons.  The challenge group may change depending on the learning intention/objective

· Group dynamics are well established in literacy and numeracy due to setting

· Challenge groups (see plans and observations)

· Master classes

	
	Next steps:

· More fluid approach to setting?  Adaptive and responsive movement of children?

· More detailed ongoinmg assessment for numeracy and literacy.  This could be easier following the new blocks in the new framework


	Next steps:

· Mixed-age groupings could be a good idea for example during a themed week

· Possible cross year group master classes
	Next steps:

· Children selected for G & T tasks should be taught how to e.g. select a scribe, researcher, person to give feedback on a specific task.  Children could complete a self-assessment form on a task and show to teacher/parent.

· No use of other learning settings has so far been made due to the young age of the children

· G & T learners in areas other than literacy and numeracy only meet once a half term as a group in a master class.  Little opportunity to develop and establish group dynamics

· Look at opportunities to network with other local schools

· Find out about club opportunities in other schools


<Back to Index
Feature 7 Links Beyond the Classroom

· The example below shows how this feature in Layer 2 was completed by a Primary School Teacher.

· The teacher has chosen to focus on feature 7. Links Beyond the Classroom at Layer 2 
· This feature was highlighted as an area for future focus in Layer 1. 

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	7.Links Beyond the Classroom

How well are learning, and opportunities for learning, beyond the classroom encouraged, known about, built upon and celebrated?
	G&T learners access homework that extends interests and raises achievement. 

Those with particular talents or interests are informed about and supported in accessing, specific activities, events or opportunities. 

A variety of approaches, notably ICT are used to help G&T learners extend their learning beyond the classroom. 
	Links between in- and out-of-school activities ensure coherent and broadening experience. 

G&T learners are helped to explore new and wider learning and are informed about regional & national opportunities (e.g. summer schools).

Those who would benefit are supported to attend. 
	Sustained and secure links are established and maintained with external agencies. 

These links facilitate an extension of student voice, and support achievement of ‘positive contribution’ by G&T learners both within the school and wider community.



	
	Classroom/School Evidence:

· Home guide

· Talented children are only informed about informally

· Website suggestions given to all learners every half-term through the home guide 

· Home guides – provides opportunities to research at own levels and involves parents who can support 

· Work brought in from home is used/celebrated and built upon

· Themed weeks – brought forward at every opportunity

· Parents informed if a talent is spotted, e.g. teacher suggest drama club for a budding actress

· Website address given to the children pre, during and after topics are taught

· IWB, visualiser, tuff cams, digital cameras etc.
	Classroom/School Evidence:

· Celebrations assembly – all children watch, tutors/coaches are invited into school

· Informal suggestions made occasionally to parents

· Suggestions may be made at parents evenings, not necessarily planned

· Outside agencies visit – e.g. Sportstoons

· Themed week visiting professionals
	Classroom/School Evidence:

· Repeated visits from local organisers e.g. dance and sports clubs that have been to school for sessions or through celebrations assemblies

· All achievements are celebrated

· Merit assemblies

· Celebration assemblies

	
	Next steps:

· Further develop the home guide to include research activities as appropriate for all children including G & T


	Next steps:

· We have not explored points 2 and 3 above in depth as yet due to the young age of our children

· Access to extra curricular/home access and support to be developed through NPGATE
	Next steps:

· So far we have not explored points 1 and 2 above.  Perhaps we question their relevance at Foundation stage and Key Stage 1.

· May tie in with the extended school agenda

	How well are parents and carers included and supported in developing their children’s learning?
	Parents/carers of G&T learners have regular opportunities to discuss the progress and achievement of their children both in and out of school.

Ways are suggested in which the home and school may contribute, jointly support and develop learners’ progress.
	There is an induction programme for the parents/carers of G&T learners.  

Links are in place to engage and support hard-to reach parents/ carers. 

These links ensure that learners do not miss out on opportunities both within and outside school.
	The skills, insights and skills of G&T learners’ parents/carers are identified and used creatively within specific learning settings to support their children. 

Strong links with the school including parental networks, workshops and services are promoted and tailored to achieve optimum levels of support. 

	
	Evidence:

· Regular parents’ evening

· Parents wishing to meet teachers after school are welcomed/encouraged to do so

· Point 1 above – only on the same basis as all learners and their parents and only in school

· Point 2 above informally during the school year.  More formally at parents’ evening

· ChIP reviews

· Parent consultations, evenings, open days, written reports

· Home school diaries

· Home guides

· Sharing of the G & T register

· A, G & T register


	Evidence:

· Outfits were found for children who arrived without a costume for Florence Nightingale day

· Children without Easter bonnets from home given the opportunity to make one in school

· Home guide

· Inclusion means that all children are provided for on specific days (themed days)

· Most opportunities are within school and so all G & T learners would be included

· Almost 100% of parents attend parents’ evenings.  Opportunities are made available to suit where necessary

· Openness about the register and school policy to make parents/carers aware that their child is on it
	Evidence:

· Identified parents or grandparents are invited in to be involved in master classes (G & T) or themed week activities (all children)

· Parents asked to help out with master classes and themed weeks or with curriculum areas

· Ashridge college

· G & T children’s talents and gifts used across the school at any/every opportunity

	
	Next steps:

· “Next steps” suggestions made in the home guide (every half-term) for children with an interest in a particular area, or children who show higher levels of ability.  Perhaps suggestions of places of interest or specific organisations?
· VLE once up and running
	Next steps:

· This needs to be explored – how best to reach such parents most effectively

· Build up a directory of local people who run clubs, have skills and talents and offer after school opportunities

· Develop links from our website to others of relevance and interest
	Next steps:

· Promote available parental support networks and services

· Need to send out letters to parents again to ask for their ‘areas of expertise’ and how they could support the school with our G & T children

· Develop learning mentors
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CQS Layer 2 Example: Secondary School Teacher 
Feature 1 Conditions for Learning

· The example below shows how this feature in Layer 2 was completed by a Secondary School Teacher of Business and Psychology at Key Stages 4 and 5.

· The teacher has chosen to focus on feature 1. Conditions for Learning at Layer 2, 
· This feature was highlighted as an area for future focus in Layer 1. 

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	1. Conditions for Learning

How well do learning conditions ensure that learners are healthy and safe, enjoy their learning? 

Business teacher, Psychology teacher, Key Stage 4/5

Kenton School,
	G&T learners enjoy their education, in a safe and healthy environment which is free from adverse peer pressure.  

Stimulating and well-organised classrooms support achievement. 

G&T learners show self-discipline and respect for others.  


	G&T learners are highly motivated, and feel confident and secure in sharing their experiences with others. 

They evaluate and influence their own learning, and apply themselves well to achieve good progress. 


	G&T learners confidently develop new ideas and ways of working which help them achieve excellent progress. 

They are able to direct their own learning and achieve excellent progress free from institutional, social or emotional pressure on their performance. 

Creative and lateral thinking routinely informs their learning.

	Evidence
	Classroom/School Evidence:

I do not allow discriminatory attitudes (verbal, physical or emotional).  I consistently apply school sanctions if necessary and use positive rewards for good and harmonious behaviour.  Students are aware of classroom routines (lining up, getting bags etc). Teacher uses plenaries to allow students to reflect and recognise their progress in lessons and how that contributes to school.
	Classroom/School Evidence:

Resources highlight possible adverse attitudes and students are encouraged to analyse and evaluate these attitudes within a subject context

Students have a say in creating a classroom environment both visually and in creating rules and routines.

Students are encouraged to assist in developing classroom activities and outcomes.
	Classroom/School Evidence:

Students are encouraged to challenge their own beliefs and attitudes and use the experience of others to measure themselves. Students are asked for their views and their experiences are used to inform schemes of work and assessment procedures.

Students are encouraged to use their talents and creativity to present their work.  They are set flexible tasks to allow individual development.

Teachers provide positive role models and promote students culture.

	Next Steps
	Next steps:

· Look at Good Practice Resources

· Prioritise incorporating E, S, etc criteria into resources

· Work on instilling trust, positive discipline model etc.
	Next steps:

· Consistently use activities to promote critical thinking, positive listenening and empathy

· Use opportunities to observe exemplary teachers either within school or outside
	Next steps:

	How well is learning linked to the working world beyond the classroom allowing learners to make informed connections and decisions for learning? 


	Activities and tasks enable G&T learners to link their learning in a relevant way with the practical world outside the classroom.

They begin to regularly consider the economic, ecological social and moral implications of aspects of life and learning.
	G&T learners are prepared well for adult life.
Learning is regularly linked to the world of work.

They evaluate the wider implications of aspects of their learning on others and regularly consider the global implications of social, political, ethical and moral decision making in their learning. 
	G&T learners successfully apply their learning to study global problems.

They contribute productively to projects linked to the ecological and economic world.

They routinely and critically analyse their learning in relation to social, political, ethical and moral matters. 

	Evidence
	Classroom/School Evidence:


	Classroom/School Evidence:


	Classroom/School Evidence:



	Next Steps
	Next steps:


	Next steps:


	Next steps:

	How well are learners enabled and challenged to demonstrate, use and develop their gifts and talents to make a positive contribution?
	G&T learners have extended opportunities to experience a wide and diverse range of activities. 

They explore, reflect upon and discuss their work.

They contribute positively to lessons and to the school community.

Achievement and commitment in relation to past performance is recognised.
	Opportunities are provided for every G&T learner to develop identified abilities and skills and to discover new areas of talent.

The classroom ethos values creativity, and encourages learners to use it to improve achievement.
	There is an expectation that every G&T learner will have the highest aspirations for themselves and for the school community.

Opportunities ensure G&T learners consistently demonstrate exceptional achievement.

	Evidence
	Classroom/School Evidence:

Teacher uses methods to identify students preferred learning styles to inform students of this.

Use plenaries, homework, discussions, peer assessments to fully analyse their outcomes.

Use lesson objectives and formative assessment to identify current/potential achievement.  This is fed back to students.
	Classroom/School Evidence:

Students are given opportunities to use their preferred learning styles and to develop/explore other areas.

Students are encouraged to redraft/restructure their work taking into account their reflections and the views of others.
	Classroom/School Evidence:

Teacher challenges students to transfer their gifts or talents into unrelated areas e.g. link between creativity and Mathematics.

Students’ work is appreciated abd recognised by other disciplines and the students receive and act upon cross curricular advice

	Next Steps
	Next steps:

· Developing qualitatively different activities based on learning styles, skills and abilities.

· Build in formative assessment using good examples and oral feedback/questioning
	Next steps:

· Look at other departments’ talent criteria to incorporate into challenging students to think outside one subject or gift/talent
	Next steps:
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Feature 2 Development of Learning
· The example below shows how this feature in Layer 2 was completed by a Secondary School Teacher of English.

· The teacher has chosen to focus on feature 2. Development of Learning at Layer 2 
· This feature was highlighted as an area for future focus in Layer 1. 

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	2. Development of Learning 
How well is an understanding of how learning develops applied and used to support pupils’ learning? 


	Activities and tasks support personalised learning by identifying and providing for each G&T learner’s specific ways of learning. 

There is provision for collaborative working, individual study and teacher-directed problem solving. 

Teachers and other experts model and demonstrate effective ways to learn.
	G&T learners are encouraged and supported to explore alternative ways of learning, and to develop both team and leadership skills.  

Regular opportunities are provided to use thinking and problem solving skills, as well as personal interpretation and creative approaches.
	There is strong understanding of how G&T learners achieve excellent performance and of the range of activities and techniques which contribute to high attainment. 

There is widespread and sustained use of critical thinking skills and problem solving together with regular opportunities to lead and influence others. 

Learners select and make decisions about which strategies to use to improve their achievement.

	
	 Evidence:

The teacher shows an awareness of a limited range of Visual, Audio & Kinaesthetic tasks and presents them in a whole class context.

Opportunities to explore the learning styles are offered in a teacher – led environment.


	Evidence:

The teacher shows developed understanding of a range of  Visual, Audio & Kinaesthetic tasks  and raises awareness of styles amongst pupils.

The teacher provides opportunities for pupils to work in individual and group contexts.
	 Evidence:

The teacher shows excellent understanding of a wide range of  Visual, Audio & Kinaesthetic  tasks and is able to apply and address them in an appropriate way.

The teacher enables all pupils to evaluate their own learning style in order to access learning effectively.  The teacher encourages pupils to apply new methods efficiently.

	
	Next steps:

· Develop opportunities for pupils to explore learning styles and decide which one/ones are personally effective.


	Next steps:

· Develop specific strategies enabling pupils to apply the acquired knowledge to their own learning(e.g devise differentiated revision materials/ideas)
	Next steps:

	How well are learners enabled to take charge of their own learning and become self-regulating?
	G&T learners work independently and in groups. 

They develop an understanding of their personal learning preferences, as well as their strengths and weaknesses. They are given regular opportunities to reflect upon and discuss ways to influence and improve their learning. 
	There are increased opportunities for learner independence. 

G&T learners use initiative and independent thinking to deviate creatively from planned activity. 

Established self-review of all aspects of progress in learning informs the setting of personal targets.
	G&T learners follow their own lines of enquiry and critically evaluate their own learning. 

They contribute to improving their curriculum and to promoting the learning of others. 

	
	Evidence:

A range of activities are available to enable pupils to develop an awareness of where they are at and how they can move forward ie. tick boxes (yes/no/not sure). They are enabled to start looking into ways they can use this awareness to improve their learning.
	Evidence:

The teacher provides opportunities for pupils to learn independently and review their learning through target setting.  Pupils are encouraged to approach tasks in different ways to reflect their preferred learning styles (eg. mind maps, tables etc).  the teacher encourages this at all times.
	Evidence:

Independent learning is encouraged and expected from all pupils.  The teacher provides the opportunity for pupils to take a role in the evaluation of tasks on a regular basis.  The teacher makes responsibility for learning the norm with all pupils.  Again, this process is evaluated each time.

	
	Next steps:

· Formalisation of target setting in the context/framework of how they can progress ie. “What do I need to do to get to the next level?” become” How do I /can I do it in a way that is best for me?
	Next steps:

· Encouragement becomes expectation for all students to take responsibility for learning.

· A clear framework to monitor this learning is in place ie. in the context of homework tasks/sanctions and rewards.
	Next steps:
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Feature 3 Knowledge of Subjects and Themes 

· The example below shows how this feature in Layer 2 was completed by a Secondary School Teacher (Art and Technology) at Key stages 3-5. 

· This is a whole school perspective.
· The teacher has chosen to focus on feature 3. Knowledge of Subjects and Themes at Layer 2 
· This feature was highlighted as an area for future focus in Layer 1. 

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	3. Knowledge of Subjects and Themes 

How well are subject knowledge and skills of subjects and themes used to stimulate and challenge gifted and talented learners?
	G&T learners are motivated by confident, enthusiastic communication of the subject or theme using specialist guidance and support. 
	G&T learning is underpinned by secure subject knowledge and understanding of the subject or theme which enable challenging learning targets to be set. 

Professionals with more limited subject or theme knowledge and skill receive coaching to sharpen skills and strengthen the pool of expertise.
	G&T learners are inspired to apply intellectual initiative and creative interpretation to subject study. 

Teachers’ engagement with wider professional networks strengthens and extends subject expertise and knowledge of learning themes. 

	
	Classroom/School Evidence:

Every lesson has a demonstration of activity underpinned by in depth knowledge of subject area.


	Classroom/School Evidence:

Continous assessment throughout lesson suggesting ways in which individuals can improve work and set challenging targets.
	Classroom/School Evidence:

Challenging more talented pupils to create unique and individual responses.

	
	Next steps:

· Training for areas in which teacher knowledge is lacking ie. new technologies
	Next steps:

· GTP/teacher training/use of technicians in lessons.
	Next steps:

University workshops, school networking, bringing in professional artists for projects.

	How well is learning developed through specific subject knowledge and skills?
	G&T learners’ subject knowledge and skills are identified, and then enhanced, through linking with other subjects and with experience from their own lives.
	G&T learners’ proficiency is strengthened by the use of higher order concepts and terminology in reading, researching and talking about the subject. 
	Clear progressions and connections between subjects are identified and adapted to G&T learners’ needs and interests. 

G&T learners have frequent opportunities to demonstrate expert application of specific skills and knowledge, and this is supported through excellent coaching. 

	
	Classroom/School Evidence:

AGT identified and planned for.
	Classroom/School Evidence:

Cross curricular Science/Technology enhancement projects.
	Classroom/School Evidence:

Heriott Watt University workshops for AGT pupils with expert coaches and more in depth and broader subject/practical tasks.

	
	Next steps:

· More cross curricular activities planned and links made in lessons
	Next steps:

· Encourage cross curricular subject learning in all lessons and revisit
	Next steps:

	How well is the curriculum adapted to address the needs of different learners?
	Specific needs and interests of G&T learners are identified and built on, skilfully using matched and optimum pupil groupings, comprehensive resources and a wide range of activities. 
	Comprehensive resources, challenging subject content and effective use of ICT develop and extend G&T learners’ subject skills and knowledge.
	G&T learners confidently use subject specific and cross curricular skills in independent research which is well supported by resources. 

	
	Classroom/School Evidence:

Schemes of work for all pupils have provision for all AGT pupils.  After school AGT clubs and activities(enrichment)


	Classroom/School Evidence:

Reviewed SOW, challenging and risk taking lessons.  Innovative CAD/CAM inclusion in lessons to develop skills and knowledge.


	Classroom/School Evidence:

Inventive, risky forward thinking aqctivities.  Taking GCSE/Awards early.  Masterclasses – highly developed out of school activities, university visits, study skills seminars.

	
	Next steps:

· Building pool of comprehensive resources specifically for AGT pupils/groups.  Optimum pupil groupings.
	Next steps:

Develop distinctive schemes of work specifically for AGT pupils
	Next steps:

· Independent study opportunities.

· Pupil led activities outside of school hours.
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Feature 4 Understanding Learners’ Needs

· The example below shows how this feature in Layer 2 was completed by a Secondary School Teacher of English.

· The teacher has chosen to focus on feature 4. Understanding Learners’ Needs at Layer 2 
· This feature was highlighted as an area for future focus in Layer 1. 

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	4.Understanding Learners’ Needs

How well are the academic, emotional and social needs of the learner identified and addressed?

English
	Accurate identification of G&T learners is informed through a wide variety of provision experiences.  

Learners’ academic, social and emotional needs are recognised and met in a sensitive way.   Underachievement is tackled and exceptional ability/talent provided for through effective progress tracking and staff consultation. 
	Identification is made against criteria which aid discovery of previously unrecognised or latent ability and talent. Identification is shared with learners and their parents/carers. 
	Identification and review of G&T learners use multiple criteria, performance and value-added data. 

Provision and its impact are regularly reviewed by professionals working collaboratively.

	
	Classroom/School Evidence:


	Classroom/School Evidence:

In English Department; e.g. Year 7 Summer Term  each year a Fast Track project to develop identified talents.

Year 9 Gifted pupils complete post - SATs GCSE Media Project designed to develop creativity
	Classroom/School Evidence:



	
	Next steps:


	Next steps:
	Next steps:

	How well are barriers to learning identified and removed?


	There is a comprehensive and inclusive response to the needs of each learner and recognition that there may be outstanding aptitude in one area and difficulty in others. Influences on the G&T learner from outside the school are understood and steps taken to minimise negative factors.  Cultural differences are recognised and respected.
	There is routine identification of dual or multiple exceptionality. 

There is targeted support to groups under-represented as G&T learners (e.g. LAC, EAL, BME).Mentoring G&T learners’ supports promotion of positive self worth. 
	Comprehensive strategies counteract adverse social, organisational and curriculum pressures. 

Specialised, focused support is provided for G&T underachievers and those with exceptional ability or talent. 

	
	Evidence:


	Evidence:


	Evidence:

Independent Learning Project in Year 7, 8 and 9 - multiple tasks with topic based focus - teacher as facilitator with pupils encouraged to take risks in their approach to tasks.

	
	Next steps:
	Next steps:
	Next steps:


	How well is gifted and talented learners’ progress assessed, monitored and evaluated in order to raise achievement?
	Assessment and evaluation of performance is learner, as well as teacher led.

It is recognised that G&T learners need a different starting point for their work. 

When learners change schools, classes, settings or teachers there is good recognition of prior learning and good practical use is made of transfer information. 

Assessment and evaluation outcomes are made known to G&T learners and their parents/ carers.
	G&T learners assess the impact of tasks and activities on development of their knowledge and understanding. Potential and actual performance is evaluated in all learning contexts. 

G&T learners self-assess, making use of oral and written feedback. 

Their self-assessment informs planning and setting of challenging future targets.


	Classroom practice regularly requires G&T learners to reflect on progress against their targets and to determine the direction of their own learning.

Assessment uses predictive data (local and national) from other subject areas. 



	
	Evidence: Evidence from Coursework highlights students knowledge and skills.  Achievement is regularly celebrated by colleagues.  Some cross-curricular opportunities.
	Evidence:
	Evidence:

	
	Next steps:

Time is required to develop substantial specialised differentiation across all areas of English teaching and learning

	Next steps:
	Next steps:

	How well are the training and learning needs of teachers and classroom assistants identified in order that they meet the needs of learners?
	The CPD needs of adults are met by closely matching training and coaching opportunities to the identified needs of G&T learners, using peer observation, professional consultation & mentoring.

Professionals seek opportunities to identify and develop professional knowledge and expertise.
	Professional knowledge and subject expertise are shared in designing coaching and professional development opportunities, including support in induction. 

Collective groups of staff have a shared understanding of G&T learners’ needs.
	Professionals share their knowledge (including from action research) and their analysis of what good G&T practice looks like. 

This contributes to enhanced provision for G&T learners in a ‘community of learning’ of teachers, parents/carers & pupils.

	
	Evidence:Assessment of performance is often teacher-led although pupils have opportunities to peer and self-assess but this is not aimed exclusively at gifted pupils.  Extension and extra-curricular activities are well planned but are not directed.
	Evidence:More rigorous identification require with specific criteria being applied

	Evidence:

	
	Next steps:

Solely to gifted pupils.  Underachievement by pupils is tackled but a greater need for co-ordination and evaluation of progress, across all subjects is required.
There is good recognition of prior learning within the English Department and teachers use data to inform their planning.  Progress is above the national benchmarks.
	Next steps:
	Next steps:
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Feature 5 Planning

· The example below shows how this feature in Layer 2 was completed by a Secondary School Mathematics and Science Teacher. This is a whole school teaching perspective 11-19.
· The teacher has chosen to focus on feature 5. Planning at Layer 2 
· This feature was highlighted as an area for future focus in Layer 1. 

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	5. Planning

How well does planning build on gifted and talented learners’ prior knowledge and attainment


	Past learning experiences and performance of G&T learners are systematically analysed in consultation with learners and parents/carers.

 Future targets for development are planned to meet identified needs.
	Professional collaboration in the systematic exchange of information and transition data ensures that G&T learners’ progression in learning is carefully planned for, particularly whenever a transfer or change of setting takes place.   
	Learning targets are planned to G&T learners’ stage of learning rather than chronological age. 

Teachers and other adults routinely share strategies to improve meeting learner needs and well-being. 

	
	Classroom/School Evidence:

How we plan individually?

· Lessons planned clearly, objectives set, outcomes noted

· Plenary used to check learning

· AFL used


	Classroom/School Evidence:

Planning with parallel sets/adjacent sets.

· Staff discuss pupil/class progress with the future teacher of a particular class.

· Teachers teaching parallel sets discuss methods/data/individual pupils progress
	Classroom/School Evidence:

Improving/evaluating planning process

· AGT lessons planned with more open ended tasks

· Department time spent(regularly/structured) feeding back well planned topics/successful lessons. The end result of each child’s progress noted and discussed.

	
	Next steps:

· Collaborative planning

· Sharing of good practice and use of information to inform lesson planning
	Next steps:

· Evaluate effectiveness of tasks

· Research other possibilities

· Take some risks
	Next steps:

· Every child has a learning plan

	How well is planning used to improve outcomes for all learners?


	Assessment and evaluation of achievement across all aspects of learning inform future planning and support. Clear objectives for learning determine a balanced range of activities which are focused on improving outcomes and which reflect individual learners’ interests, learning styles and potential.
	Planning for G&T learners assures progressive development of higher order learning skills as well as space and opportunity for private enquiry. 

There is breadth and variety for learners to reveal previously unrecognised gifts and talents.
	Planning is provisional and flexible to the progress and style of learners. 

Resources challenge G&T learners to explore new areas, develop new skills, and to cross subject disciplines.

	
	Classroom/School Evidence:

· Lessons planned according to progress and knowledge gained from previous lessons

· Range of activities used with clear objectives
	Classroom/School Evidence:

· Plan activities of an open nature

· Activities cover range of learning styles
	Classroom/School Evidence:

· Flexible lesson – willingness to allow lesson to take unusual course/outside normal curriculum area

	
	Next steps:

More investigation into learning styles as in team building lessons.  The results could then be implemented in lessons to meet the children’s learning styles

Highlighted individual tracking record

Understanding of higher order skills and a method for identifying suitable avenues for private enquiry

· Opportunities for children to identify themselves e.g. class experts

· Ensure the children are aware of success criteria in every lesson

· Revise learning styles with children.  Have a display to define each type of learning style to help children engage all of their senses and perhaps say which part of a lesson was their favourite and why, to help them recognise what type of learner they are.

· Clearer tracking in literacy and numeracy

· Deeper knowledge of children’s learning styles
	Next steps:

· Follow up more on celebration assemblies and explore how the child’s out of school talent can be enriched during school time

· Explore the possibility of introducing extra curricular clubs in a wider range of areas
	Next steps:

· Cross-curricular timetabling

· Consider further the preferred learning styles of the children but as yet I am just introducing the identification of different learning styles

· Understand better and implement personalised learning

	How well is a range of different teaching and learning styles and strategies used in planning activities to ensure extension, enrichment and progression?

	Activities for G&T learners offer increasing complexity and depth, and add breadth through a range of content, tasks and resources. 

Tasks are qualitatively different rather than merely longer
	Activities for G&T learners are planned to accelerate in pace, and to expand their understanding of what makes for effective learning. 

There are structured opportunities to experiment and take risks.

Lesson plans make reference to personalised tasks for G&T learners.
	Activities are planned to prompt G&T learners to collaborate and innovate. 

G&T learners are involved in planning and allocating their own tasks based on an evaluation of holistic learning needs. 



	
	Classroom/School Evidence:

· Lessons build on previous

· Challenge in activities

· Activities motivate/promote  thought/personal enquiry

· Differentiated appropriately
	Classroom/School Evidence:

· Open tasks

· Emphasis on personal enquiry

· Specific tasks in mixed ability classes


	Classroom/School Evidence:

· Lessons based on opinions – no firm facts or contentious issues(see above)

· Structured group work has purpose and accountability



	
	Next steps:

· Sharing of good tasks between teachers

· Trialling activities


	Next steps:

· Teachers encourage risk taking

· Need to develop awareness through trialling activities of pupil interest/current affairs to help allow personal enquiry to be promoted
	Next steps:
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Feature 6 Engagement with learning and learners

· The example below shows how this feature in Layer 2 was completed by a Secondary School Teacher.

· The teacher has chosen to focus on feature 6. Engagement with learning and learners at Layer 2 
· This feature was highlighted as an area for future focus in Layer 1. 

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	6. Engagement with learning and learners 

How well are teaching and learning skills and resources deployed to extend, inspire and challenge gifted and talented learners?

School’s Perspective

Modern Foreign Languages Teacher,   Kenton School, focus Year 9
	Tasks and activities for G&T learners have clear learning objectives and involve focused discussion and questioning. Teachers and learning assistants deploy a wide repertoire of skills and resources (including ICT) to raise G&T achievement. 


	Activity and task intentions are clear and regularly reinforced. 

There is a high level of productive and stimulating interaction between and with G&T learners, including challenging use of language. 

A personalised learning approach uses focused intervention. It is based on an understanding that G&T learners are all different and therefore, require a variety of pace, depth and complexity of task.
	Lesson and activity intentions are positively influenced by learners and teaching assistants who are pro-actively involved in planning and lesson delivery. 

Secure and sustained processes assure the development and sharing of new knowledge about how G&T learners learn.

Sustained progress, attainment and achievement for G&T learners are secured above local and national bench marks. 

	
	Classroom/School Evidence:

Teacher led discussion

Evidence of planning, schemes of work 

Variety offered differentiation.  AGT pupils challenged more than other pupils


	Classroom/School Evidence:

More variety and stretching of AGT pupils via input from them

Good use of lesson objectives

Teachers provide extended tasks ie. more long term observation of best practice/cross curricular

Wider range and context in which to develop their varied skills
	Classroom/School Evidence:

Pupils are involved in the identification of assessment criteria

Routine/culture established where teacher can be comfortably challenged and becomes a facilitator

	
	Next steps:


	Next steps:
	Next steps:

	How are available organisational structures and settings within the school used to identify potential and raise achievement?
	Pupil grouping is informed by ongoing assessment and is planned to provide G&T learners with challenge and support in peer interaction. 

Groups are structured to enable effective teacher and teaching assistant engagement and collaboration. 

There are opportunities for G&T learners to develop team and leadership roles. 
	Grouping is flexible and creative (e.g. not year group specific) and enables learners to join subject groups which promote optimum learning. 


	Grouping is designed around G&T learners’ identified needs.  

Use is made of other learning settings (e.g. other schools or colleges) when these can provide additional opportunities. 

Group dynamics are well established so that G&T learners quickly organise learning tasks. 

They elect and support leaders and team members.

	
	Classroom/School Evidence:

Half termly key tasks

Wider range of opportunities(outside normal classroom setting)

Include identification ie. AGT /talent register
	Classroom/School Evidence:

Extra cross curricular study support ie Masterclasses

Allow trial movements within setting at pupil’s request


	Classroom/School Evidence:

Wider context of assessment, not subject specific

Investigation of best practice ie city wide twilight

Pupils take responsibility to identify their own and others’ potential

	
	Next steps:


	Next steps:

Pupils taking the lead in their learning, varied interests supported by teacher
	Next steps:
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Feature 7 Links Beyond the Classroom

· This is a 11-19 School’s Perspective. The AGT Co-ordinator has a fulltime role to develop links beyond the classroom and personalised learning for AGT pupils.

· The example below shows how this feature in Layer 2 was completed by a primary School Teacher.

· The teacher has chosen to focus on feature 7. Links Beyond the Classroom at Layer 2 
· This feature was highlighted as an area for future focus in Layer 1. 

	Feature and Prompts
	Entry
	Developing 
	Exemplary

	7.Links Beyond the Classroom

How well are learning, and opportunities for learning, beyond the classroom encouraged, known about, built upon and celebrated?


	G&T learners access homework that extends interests and raises achievement. 

Those with particular talents or interests are informed about and supported in accessing, specific activities, events or opportunities. 

A variety of approaches, notably ICT are used to help G&T learners extend their learning beyond the classroom. 
	Links between in- and out-of-school activities ensure coherent and broadening experience. 

G&T learners are helped to explore new and wider learning and are informed about regional & national opportunities (e.g. summer schools).

Those who would benefit are supported to attend. 
	Sustained and secure links are established and maintained with external agencies. 

These links facilitate an extension of student voice, and support achievement of ‘positive contribution’ by G&T learners both within the school and wider community.



	
	Classroom/School Evidence:

Homework set for all pupils in all subjects.

AGT Co-ordinator informs AGT pupils of opportunities.

Staff briefed in staff circular


	Classroom/School Evidence:

Use of intranet enables some differentiation for home learning tasks.

AGT learners access university visits, masterclasses, NAGTY regional events.

AGT Co-ordinator supports pupils and works with parents to encourage family support for opportunities.


	Classroom/School Evidence:

· As wide a range of experts both locally and nationally used 

· Celebration of “Its cool to succeed” for AGT pupils and parents, eg. Your Turn, World Class tests

· Extensive sophisticated enrichment/enhancement opportunities for all AGT pupils, both in-house and external

· Use of NAGTY study facilities for members, AGT Co-ordinator supports with lunchtime NAGTY club

· AGT pupils stood for regional and national youth councils

	
	Next steps:


	Next steps:

AGT Co-ordinator to put major opportunities on school website for parents/pupils to access to further develop publicising activities to parents(pupils and staff are well informed)
	Next steps:

Development of independent study using NAGTY etc. involving subject teachers being aware and building into their teaching

	How well are parents and carers included and supported in developing their children’s learning?
	Parents/carers of G&T learners have regular opportunities to discuss the progress and achievement of their children both in and out of school.

Ways are suggested in which the home and school may contribute, jointly support and develop learners’ progress.
	There is an induction programme for the parents/carers of G&T learners.  

Links are in place to engage and support hard-to reach parents/ carers. 

These links ensure that learners do not miss out on opportunities both within and outside school.
	The skills, insights and skills of G&T learners’ parents/carers are identified and used creatively within specific learning settings to support their children. 

Strong links with the school including parental networks, workshops and services are promoted and tailored to achieve optimum levels of support. 

	
	Classroom/School Evidence:

All parents given regular feedback, specifically at Target Setting Day with Form Tutor in October and Subject Review Day with teaching staff in March.


	Classroom/School Evidence:

AGT Coordinator works with pastoral staff and all external and internal support agencies to identify need and provide one to one support to remove barriers to learning e.g. use of Learning Mentors and EWOs


	Classroom/School Evidence:

AGT Coordinator has one to one meeting with parents/carers and AGT pupils twice per year.  Parental review sheet and questionnaire used to gain parental insights.  This mirrors the Annual AGT Pupil Review.

Parental involvement with GOAL scholarship pupils

Parent/pupil/staff Celebrations of Success used and informal networking to promote parental partnership.

	
	Next steps:


	Next steps:
	Next steps:

Develop more fully AGT Newsletter with parental contributions sought
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Appendix 1

CQS statements with primary phase/context exemplification
Features 3, 4, 5 and 7.



A G&T lead teacher/Deputy Head teacher of a CQS trial Infant School highlighted key phrases in CQS. She asked teachers the following:  
“For the curriculum you provide and the child’s development level in your year group – what would this statement mean and what would you be looking for?”
	Feature 3. 
Knowledge of Subjects and Themes 

i) How well are subject knowledge and skills of subjects and themes used to stimulate and challenge Gifted and Talented learners?
	EXEMPLARY

G&T learners are inspired to apply intellectual initiative and creative interpretation to subject study. 

Teachers’ engagement with wider professional networks strengthens and extends subject expertise and knowledge of learning themes. 

	
	Early Years:

G & T learners are encouraged to take responsibility for their own learning in all areas of the curriculum.  Providing opportunities to extend individual direction of thinking.

Key Stage 1:

· problem solving – work independently, tackle things their way

· cross curricular e.g. numeracy skills in science

· project work – set title but pursue in own direction

· provide opportunities e.g. writing hut, prompts only

· value work done at home, children will bring things in on memory sticks

· master classes



	Feature 3. 

Knowledge of Subjects and Themes 

iii) How well is the curriculum adapted to address the needs of different learners?
	EXEMPLARY

G&T learners confidently use subject specific and cross curricular skills in independent research which is well supported by resources. 

	
	Early Years:

Within the Foundation Stage Curriculum G & T learners begin to confidently use cross curricular skills in independent research which is well supported by human and material resources.

Key Stage 1:

· project files

· master classes

· integrated tasks

· home guides

· ICT 

· websites/the Internet




	Feature 4. 
Understanding Learner’s Needs

ii) How well are barriers to learning identified and removed?  
	DEVELOPING

There is routine identification of dual or multiple exceptionality. 
There is targeted support to groups under-represented as G&T learners (e.g. LAC, EAL, BME).Mentoring G&T learners’ supports promotion of positive self worth. 
	EXEMPLARY

Comprehensive strategies counteract adverse social, organisational and curriculum pressures. 

Specialised, focused support is provided for G&T underachievers and those with exceptional ability or talent. 

	
	Early Years:

There is targeted support for groups of children (EAL) to remove barriers to their learning.

Key Stage 1:

· TA support

· differentiation

· setting

· intervention programmes – talking partners

· master classes

· allow them to model for, and lead others


	Early Years:

Relationships with children and parents and enhanced communication strategies.

Key Stage 1:

· themed weeks

· cultural days

· block week timetabling – one subject for consecutive days 

· personalised learning

· challenge in the classroom – master classes

	5. Planning

iii) How well is a range of different teaching and learning styles and strategies used in planning activities to ensure extension, enrichment and progression?

	EXEMPLARY

Activities are planned to prompt G&T learners to collaborate and innovate. 

G&T learners are involved in planning and allocating their own tasks based on an evaluation of holistic learning needs. 


	

	
	Early Years:

This is very FS.  Holistic learning is the basis of the FS curriculum.

Key Stage 1:

· ask for ideas form the children at the beginning of themed weeks

· planned presentation for school e.g. book reviews, new to school power point

· target setting – children identify their own next steps

· team building

· master classes
	


	7. Links Beyond the Classroom

ii) How well are parents and carers included and supported in developing their children’s learning?
	EXEMPLARY

The skills, insights and skills of G&T learners’ parents/carers are identified and used creatively within specific learning settings to support their children. 

Strong links with the school including parental networks, workshops and services are promoted and tailored to achieve optimum levels of support. 

	
	Early Years:

Strong links with the school including parental networks, workshops and services are prompted with individual support as required.
Key Stage 1:

· home school guides

· parental contributions - e.g. parent help set up team building 

· parent skills matrix

· involve parents for ideas and support in topic work

· parent workshops/curriculum evenings

· YGT packs sent out (CfBT)

CW 1.7.08  Leading Teacher
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	Feature and Prompts
	Entry
	Developing 
	Exemplary

	5. Planning

How well does planning build on Gifted and Talented learners’ prior knowledge and attainment?
	Past learning experiences and performance of G&T learners are systematically analysed in consultation with learner and parents/carers.

Future targets for development are planned to meet identified needs.
	Professional collaboration in the systematic exchange of information and transition data ensures that G&T learners’ progression in learning is carefully planned for, particularly whenever a transfer or change of setting takes place.   
	Learning targets are planned to G&T learners’ stage of learning rather than chronological age. Teachers and other adults routinely share strategies to improve meeting learner needs and well-being. 

	
	Evidence and Next Steps:

Teacher Assessments

Pupil tracking sheets

Monitoring and evaluation records

IEPs

Individual pupil targets/SMART targets/reviews

Parental interview records

Parents’ evenings

Records of Achievement
	Evidence and Next Steps:

Transition records

Transition support e.g. visits/meetings
	Evidence and Next Steps:

Annotated planning

Mentoring records

Coaching records

Evidence of grouping/setting/acceleration

Use of Teaching Assistants

Use of Learning Mentors

	How well is planning used to improve outcomes for all learners?


	Assessment and evaluation of achievement across all aspects of learning inform future planning and support. Clear objectives for learning determine a balanced range of activities, which are focused on improving outcomes and which reflect individual learners’ interests, learning styles and potential.
	Planning for G&T learners assures progressive development of higher order learning skills as well as space and opportunity for private enquiry.

There is breadth and variety for learners to reveal previously unrecognised gifts and talents.
	Planning is provisional and flexible to the progress and style of learners.

Resources challenge G&T learners to explore new areas, develop new skills, and to cross subject disciplines.

	
	Evidence and Next Steps:

Differentiated objectives

Evidence in lesson plans of:

Assessment for Learning

Multiple Intelligences

Preferred learning styles i.e. range of styles used


	Evidence and Next Steps:

Higher Order Thinking Skills signposted

Research/investigation/project/problem solving used

Them days/weeks

Cross-curricular working

Cross-phase learning

Visits in and out of school
	Evidence and Next Steps:

Task menus/skills menus used

Assessment for learning

Challenge boxes

Topic based learning

Self-directed/independent learning

Project work

Personalised homework

Peer evaluation/marking

Self evaluation/marking

	How well is a range of different teaching and learning styles and strategies used in planning activities to ensure extension, enrichment and progression?


	Activities for G&T learners offer increasing complexity and depth, and add breadth through a range of content, tasks and resources.

Tasks are qualitatively different rather than merely longer
	Activities for G&T learners are planned to accelerate in pace, and to expand their understanding of what makes for effective learning.

There are structured opportunities to experiment and take risks.

Lesson plans make reference to personalised tasks for G&T learners.
	Activities are planned to prompt G&T learners to collaborate and innovate.

G&T learners are involved in planning and allocating their own tasks based on an evaluation of holistic learning needs. 



	
	Evidence and Next Steps:

Differentiation in lesson plans clearly demarcated

Range of types of differentiation

Unit planning/Schemes of Work show Multiple Intelligences/Preferred Learning Styles/ICT/cross-curricular links


	Evidence and Next Steps:

Higher Order Thinking Skill signposted

Different starting points

Extension activities

Open ended tasks

Task menus

Annotated lesson plans

IEPs

	Evidence and Next Steps:

Grouping records

Plan/design/evaluate own tasks

Pupils set  own targets linked to NC criteria/thinking skills

Teacher prepared guidance available e.g. place mats/posters




Evidence Sources for Layer 2, Feature 5
Secondary School Whole School Audit Exemplar
	Feature and Prompts
	Entry
	Developing 
	Exemplary

	1. Conditions for Learning
How well do learning conditions ensure that learners are healthy and safe, enjoy and achieve, make a positive contribution and informed decisions about their future?
	G&T learners enjoy their education, in an environment which is secure and free from adverse peer pressure.  Stimulating and well-organised classrooms support achievement. G&T learners show self-discipline and respect for others.  They reflect on their learning, contributing positively to lessons and to the school community. 
	G&T learners are highly motivated and are confident in sharing their experiences with others. They evaluate and influence their own learning, and apply themselves well to achieve good progress. They are prepared well for adult life.

	G&T learners confidently develop new ideas and ways of working which help them achieve excellent progress. They are able to direct their own learning, to achieve excellent progress. Creative and lateral thinking routinely informs their learning. They have strong aspirations for themselves and their community.

	SDP 1: To develop AfL
SDP 10. To raise self esteem through consistent behaviour management; 9. To plan and manage financial and physical resources effectively
	Evidence: 

Psychology – Early identification of students with alternative learning strategies becomes more pronounced as their appreciation of psychology grows.  This is not always obvious at AS but can more easily identified when the students reach A2 where the demands for an increasingly higher level of learning will become much more appropriate to the ability of those G and T learners.

	Evidence:

Whole school – Assessment for Learning embedded 
Classical Civilisation – participation in extra-curricular activities.

Support of Summer School in Greek and Latin

Oxbridge support letters.

· marking of extra essays.

· self-selection of essay questions.
Art – Enthusiastic staff with specialism.  Peer and self-assessment, 1-to-1 discussion.

Psychology – To be found in homework submissions, class comments and one to one sessions carried out during homework feedback.

ICT – Learning outcomes are shared with all students enabling them to take ownership of their own learning progress.

MFL – There are a whole range of materials available in the library and on the internet.

PE – Assist in activities where talented e.g. help beginners in Tennis.  Choreograph dances for less able.  Demonstrations.

Critical Thinking – G & T learning allows for students to challenge themselves e.g. through independent work on credibility.

Geography – self assessment in our AfL passports.

- regularly exceed target level.

DT – Behaviour management – code of conduct sheets provided to year groups also called departments expectations – management of physical resources is ongoing when finance permits.
	Evidence:

Science - High uptake of subject at AS/A2.

Learning objectives for each unit of work at each Key stage.

Comment and peer making.

Use of mark schemes/write own scheme.

Opportunities for thinking skills (use of Thinking Through Science at KS3, Investigations, ISAs)

Music – Year 9 Musical Futures.

Year 8 Grand Bass.

Year 9 group taster.

All encourage independent, group and peer learning.

Politics – Independent learning, negotiation and discussion.

Creativity and wider understanding reflected in writted and oral work.

PE – In gym and dance create their own sequences and develop individual skills.

Sixth Form Clubs – leaders CSCA step into sport.
Geography – thinking skills built into curriculum.

- enquiry opportunity for independent learning.



	
	Next steps:

Psychology – Carry out a trawl of prospects in September so that a greater understanding is gained to which the department can respond.


	Next steps:

ICT – Development of VLE and provision of more vocationally centred qualifications.

MFL – Encourage more G & T students to use them.
PE – To continue this is all PE activities.

DT – Embed these profiles and monitor sanctions in place for not following guidelines set down by departmental.  Meet and discuss resources and plan priority needs each term.
	Next steps:

Science - Develop more thinking skills activities for new KS4 and KS3 courses.

Students to track own progress using tests and homeworks.

Develop use of internet as learning resource.
Music – Continue + incorporate into KS3 SOW.

Politics – Build resources to further support needs of G and T.

PE – To ensure all achieve – no individuals hiding talents all to be confident and secure.  Inspiring awards – National Governing Body.
Geography – more opportunities for extending learning – use of Environmental Science.

	How well are learners enabled to use, demonstrate and develop their gifts and talents?
	G&T learners have extended opportunities to experience a wide and diverse range of activities. They explore, reflect upon and discuss their work.  Achievement in relation to past performance is recognised.
	Opportunities are provided for every G&T learner to develop identified abilities and skills and to discover new areas of talent.  The classroom ethos values creativity, and encourages learners to use it to improve achievement.
	There is an expectation that every G&T learner will have the highest aspirations. Opportunities ensure G&T learners consistently demonstrate exceptional achievement.

	
	Evidence:

Psychology - Use of interactive learning through psychology intranet with material discussed and evaluated as part of a student led feedback session on the flip chart.

ICT – Y7 curriculum is planned to extend and stretch and introduces a wide range of new skills.  All units of work require self-assessment and evaluation and from this students are able to set their own targets.


	Evidence:

Science – At KS3 and 4 creativity encouraged – poetry, plays (eg Plague at Eyam), presentations, research, letters (empathy with key scientists).

ISA approach to develop practical skills at KD3 and 4.

Practical exams/investigations at KS5.

Specific projects built into sow to enable G and T work eg Turbine project.

Classical Civilisation – self-selection of presentations.
Art – Broad skills base / introduce new materials and methods eg photo silk screen.
Psychology – Encourage a wider use of material in the library with an appropriate knowledge of applied psychology and how this will impact on a greater appreciation and deeper understanding.

MFL – We have many opportunities in class for creativity; project work, use of ICT for home work tasks.

PE – Definitely in all activities positions in games – ability grouping in gym, dance, games, athletics.
Critical Thinking – Lessons allow students to be creative in analysis and construction of arguments.

Geography – range of creative activities.

- use fieldwork to extended the understanding.

DT – Gifted and Talented students identified and recorded.  Opportunities that arise within the dept / specialist schools links offered to girls.  Extra curricular activities.
	Evidence:

Whole school – outstanding enhancement and enrichment opportunities, including masterclasses

Science - Extra opportunities facilitated (Salters’ festivals, competitions and camps, RSC events, Top of the bench, lectures, Nuffield Bursaries, Crest awards, Olympiad)

Music – Year 9 Musical Futures.

Year 8 Grand Bass.

Year 9 group taster.

All encourage independent, group and peer learning.

Politics – Success in achieving places at top Universities (eg 3 in 2 years to Oxford for PPE).

Full marks in module.

Degree level essays written.

PE – This exists but not all pupils rise to the challenge i.e. not all attend clubs but provision outside clubs is excellent.

Geography – all assessed pieces can reach the highest levels (not capped).

	
	Next steps:

ICT – Development of more open-ended assessments which allow students to be more creative – particularly in Y8 and Y9.


	Next steps:

Science – Extend turbine project across departments.
Art – vary skills.

MFL – To further develop creativity / project work in class.

PE – Provide a wide range of positions for pupils to try rather than just favourite – to stretch themselves – plus extend G & T – competition interschool, interhouse.

DT – motivate department to get involved in at least one extra curricular / enrichment activity each.  Provide provision for G & T in all projects.
	Next steps:

Whole school – continued embedding of extra curricular opportunities

Science - Continued provision of extra opportunities.

Politics – Continue to support ambitious.

PE – Encourage all talented to participate in clubs.
Geography – investigate opportunities for extended learning e.g. Environment Science.
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	2. Development of Learning 
How well is knowledge of learning development applied and adapted to support the development of learning for Gifted and Talented learners?
	Activities and tasks support personalised learning by identifying and providing for each G&T learner’s specific ways of learning. There is provision for collaborative working, individual study and teacher-directed problem solving.
	G&T learners are encouraged and supported to explore alternative ways of learning, and to develop both team and leadership skills.  Regular opportunities are provided to use thinking and problem solving skills, as well as creative and interpretative approaches.
	There is strong understanding of how G&T learners achieve excellent performance and of the range of activities and techniques which contribute to high attainment. There is widespread and sustained use of thinking skills and problem solving, together with regular opportunities to lead and influence others. Learners are able to select and make decisions about strategies to use to improve their achievement.

	1. AfL; SDP 3: To develop Thinking Skills; 8. To continue to develop e-learning pedagogy
	Evidence:

Psychology – Identified in homework submissions some of which are now on the intranet site as examples of students work.

PE – this occurs in all areas and is often teacher led i.e. students have a task but can complete in a variety of ways and working with variety of people – oral and written.


	Evidence:

Science - Students encouraged to develop thinking skills as part of practical work and investigations.

Use of Science Investigation worksheets encourages thinking and gives opportunity for extension.

Variety of learning methods employed within scheme of work.

CASE approach at KS3; use of thinking Through Science texts.

Music – My Futures project – Year 9 aims to develop music specific problem solving skills.

Classical Civilisation – directed questions – focused research – recommended reading, viewing, websites, and literature.

Psychology – Deconstruction sessions for material produced as an example of mature understanding or applications to be seen as “thinking well outside the box”.

ICT – Curriculum throughout KS3 provides breadth and diversity and opportunities for team working exist in Y7 and Y8.  ICT across the curriculum is very evident at Newstead.  Skills and knowledge applied through many aspects of school life.

MFL – Grammar teaching provides opportunities for thinking skills.  More self-study materials are going on the system.  New text books are more conclusive to G & T.

PE – Effectively used in gym and dance when performing sequences.

GCSE and AL theory taught through practical e.g. AP ?????

Critical Thinking – Use of Moodle gives students the opportunity to learn independently and so create a learning network.

Geography – regular thinking skills throughout the curriculum.

- regular creative approaches open to a range of note making and homework approaches.

DT – Audit being done by P8.  Audit wil highlight areas of Thinking Skills not covered in various projects and provide in-depth evidence of good practice and cross curricular practices.
	Evidence:

Whole school – endemic in all subject areas

Politics – Students involved in deciding approach to topics and leading discussions.

Student research and presentations.

Written and oral feedback to and from students.

Art – self assess – Peer assessment, course ????? themes / exam themes.
PE – To a limited extent students can teach others and in Yrs 10 – 11 choose skills to develop – tramp and athletics.

	
	Next steps:

PE – to continue.


	Next steps:

Science - Further work needed to develop thinking skills problems for new courses.

Base line test for year 7 thinking skills.

Music – Incorporate similar group and individual thinking skills into Years 7/8 units.

Classical Civilisation – gifted Year 13 students to mentor Year 12 students.

ICT – Development of VLE – increase / better communication systems between students and staff to work collaboratively, share ideas and develop ability to work independently.

MFL – To put more materials onto the system so they can be accessed independently.

PE – possibly in outdoor education unit in Yr 9.

Geography – leadership needs departmental / school discussion.

DT – Complete Audit for 7’s and 8’s.  Embed Thinking skills into performance management tasks for staff members.  Continue development of e-learning pedagogy.
	Next steps:

Whole school – continue to develop, especially maintaining cross subject conversations through establishing progression routes

Politics – continue the above and develop further as appropriate.
Art – Expand in KS4 and 5.

	How well are learners enabled to take charge of their own learning and become self-regulating?
	G&T learners work independently and in groups. They develop an understanding of their personal learning preferences, as well as their strengths and weaknesses. They are given regular opportunities to reflect upon and discuss ways to influence and improve their learning. 
	There are increased opportunities for learner independence. G&T learners use initiative and independent thinking to deviate creatively from planned activity. Established self-review of all aspects of progress in learning informs the setting of personal targets.
	G&T learners follow their own lines of enquiry and critically evaluate their own learning. They contribute to improving their curriculum and to promoting the learning of others. 

	
	Evidence:

PE – Excellent in all units through effective evaluating.  All lessons have group work and enable identification of strengths and weaknesses.


	Evidence:

Whole school – Assessment for learning well established

Science – AfL – various proforma/checklists used to evaluate progress/set targets + to audit process for staff.

Science web site in development will increase independence – eg all LO available, worksheets, website addresses to extend learning.

NW website used more – eg SATS practice and advice.

Papers and mark schemes on intranet.

Evaluation skills developed through discussion and practical work.

Opportunities for presentation of work to peer group.

Classical Civilisation – provided with mark schemes and examiner reports.

- model essays.

- peer assessment and self assessment.
- additional exercises to complete.

ICT – Presentations in Y7 and websites in Y8 produced which show originality and creativity.  Coursework in Y9 provides opportunities for students to pursue their own areas of interest and match their progress to the assessment criteria.
MFL – We have many various cross-curricular links which we are trying to build on.

PE – done in theory.

Critical Thinking – Independent learning stressed from the beginning of the course.  Allows students to set own pace.  Wider reading / websites to access.

Geography – review and targets in curriculum and through academic tutoring.

DT – Nature of DT allows students to explore their own ideas and develop ideas accordingly.  Ownership of project mark schemes using peer / self assessment is in place.
	Evidence:

Science - notice board topical/challenging issues presented.

Music – My futures Year 9 project encourages G and T pupils to become self regulating.  Targets are set each lesson and reviewed as planned activities.

Politics – Students involved in deciding approach to topics and leading discussions.

Student research and presentations.

Written and oral feedback to and from students.

Art – work produced / ?????

Geography – wall displays of student work to promote the learning of others.

	
	Next steps:

PE – For G & T learners t be more independent and to plan activities more.  Done in athletics, gym and dance – games more challenging.  Can be extended in all theoretical areas.

	Next steps:

Whole school – develop self-directed units of work ( and pursue opportunities for funding to support – accommodation an issue)

Science - Develop study guides for some sections with reference to the various resources above.

ICT – Introduction of vocational GCSE – encourage progression by assisting in the development of skills, knowledge and understanding needed to enter employment.  Teaching and assessment related to real organisations.

MFL – Develop more links to Languages and Engineering and the Performing Arts.

DT – Development of level indicators for students to tick off when complete.  Revision of all KS3 Mark Schemes to include this and areas fir student target.
	Next steps:

Music – continue and mirror in other KS3 sow.
Politics – continue the above and develop further as appropriate.
Art – mentoring to lower years.

Geography – questionnaire students.  Interest in Curriculum?
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	3. Knowledge of Subjects and Themes 
How well are subject knowledge and skills used to stimulate and challenge Gifted and Talented learners?
	G&T learners are motivated by confident, enthusiastic communication of the subject using specialist guidance and support. All achievement is celebrated.
	G&T learning is underpinned by secure subject knowledge and understanding which enable challenging goals to be set. Non-specialist professionals receive coaching to sharpen skills and strengthen the pool of expertise.
	G&T learners are inspired to apply intellectual initiative and creative interpretation to subject study. Wider professional networks strengthen and extend subject expertise. 

	SDP 2: To carry out a curriculum review; 3. Thinking Skills;
	Evidence:

Music – Achievement celebrated through peer and teacher feedback.

Psychology – To be addressed at the next team meeting planned for June 11th.

PE – All staff and rewards smiley faces unit worker commendations, end of term letter. Assembly.

	Evidence:

Science - All members of department attend CPD.

(National Science Learning Centre, CASE, Salters membership of ASE)

Shared preparation of sow, resources etc.

Classical Civilisation – staff have attended subject training to enhance student knowledge and understanding.

Art – broad skills base.

Inset.

ICT – Shared drive sued to host notes on skills required for assignment work – eg web queries, databases, websites etc.  Student handbooks produced to assist with coursework.

PE – Effective teaching and attendance at courses both exam linked and sports related.

DT – As SDP3 – development and evidence of Thinking Skills.
	Evidence:

Politics – Quality of work, feedback and discussion.

Politics Association Membership.

MFL – Excellent subject specialists provide quality tuition and motivation for G & T learners.

PE – Via clubs especially those with specialists e.g. fencing, cricket, hockey, tag rugby, basketball.

Critical Thinking – Critical Thinking lends itself naturally to G & T learning – via higher level thinking skills.

Geography – strong expertise in department play to strengths and support non-specialists.

	
	Next steps:

PE – for sporting achievement star workers – Hall of Fame for achievement – county.


	Next steps:

Science – Researcher in residence.

Follow up new ideas arising from CPD more rigorously – often compromised by lack of time once back in school.

Art – continue inset.

ICT – Vocational unit 21 – creating computer graphics.  Development of skills using Photoshop etc – resources to be produced, skills from DT utilised.

PE – Goal setting could be extended – professional collaboration.
	Next steps:

Politics – Continue the above.

MFL – Try to get teachers to expand cultural awareness for G & T students; film, video, foreign links.

MFL – more sports specific courses – netball, coaching course inspiring.

Geography – ensure all departmental teachers are Geography specialist.



	How well is learner proficiency developed through specific subject knowledge and skills?
	G&T learners’ subject knowledge and skills are identified, then enhanced, through linking with other subjects and with experience from their own lives.
	G&T learners’ proficiency is strengthened by the use of higher order concepts and terminology in reading, researching and talking about the subject. 
	Clear progressions and connections between subjects are identified and adapted to G&T learners’ needs and interests. Learners have frequent opportunities to demonstrate expert application of specific skills and knowledge, and this is supported through expert coaching. 

	
	Evidence:


	Evidence:

Science – KS4 students have glossaries in Physics.

References made to cross link with other subjects as appropriate (e.g Climate change, graph plotting, earth sciences)

Classical Civilisation – Use of ????? concepts and cultural values encouraged – wider reading handouts enhance understanding.

ICT – Focussed project work throughout KS3 and KS4.  Students demonstrate ability to solve problems and consider alternative solutions.
PE – GCSE and AL and evaluation at all levels. 

Critical Thinking – G & T develop an effective critical vocals in discussion and writing analytically.

Geography – AEA, Oxbridge, Geography, support sessions.

- coursework support at GCSE and A level.

DT – Audit using National Strategy documentation, highlighted areas of national curriculum that specific subject knowledge and skills are being delivered.
	Evidence:

Politics – References in written and oral work.

Feedback and 1-to-1 discussions.

MFL – Students are able to make links with Engineering, Geography, Arts etc.

PE – This is in both lessons and extra curricular clubs and further developed at AS / A2 and GCSE.



	
	Next steps:


	Next steps:

Science - Extend glossaries to other subjects/key stages.

ICT – OCR Nationals map to occupational standards and focus more on using and applying ICT as a tool rather than requiring theory exam technique.

PE – students could be encouraged to engage in more research.

DT – To continue this review through into KS5 and provide evidence that subject knowledge and skills are being delivered efficiently (Specification Mapping).
	Next steps:

Politics - Continue the above.
MFL – Continue to be creative in approach to cross-curricular work.
PE – possible increase of expert coaching by staff attending more practical courses e.g. Athletics.

Geography – environmental science (cross links).

- use of Moodle, forums and online coaching.



	How well is the curriculum adapted to address the needs of different learners?
	Specific needs and interests of G&T learners are identified and built on, skilfully using matched and optimum pupil groupings, comprehensive resources and a wide range of activities. 
	Comprehensive resources, challenging subject content and effective use of ICT develop and extend G&T learners’ subject skills and knowledge.
	G&T learners confidently use subject specific and cross curricular skills in independent research which is well supported by resources. 

	
	Evidence:

DT – Needs development.  Very little evidence to show this is being done.  QCA addressing this area for KS3 for 2008.


	Evidence:

Science - Data logging in schemes of work as teacher demo where appropriate.

Simulations to save time and resources.

Classical Civilisation – self-selected questions and presentation topics.

Art – Interim research.

Digital photo.

ICT – ICT skills are evidence throughout school as well as through advanced schoolwork.  Recognition in ASDAN and Young enterprise etc.

MFL – Many projects are offered to students.

PE – definitely in all lesson differentiation – by task.  Equipment etc.

Critical Thinking – Extensive wider reading resources in library and on Moodle.

Students choose extension material.

Geography – good place in curriculum to keep challenge.  Extension activities shown in sow and passports.
	Evidence:

Politics – References in written and oral work.

Feedback and 1-to-1 discussions.

PE – very 



	
	Next steps:

DT – Listen to advice from DATA and embed change of focus within curriculum to meet the needs of our G & T students.


	Next steps:

Science - Develop more use of data logging activities by students.

Devise framework to guide internet research.

Classical Civilisation – use of PowerPoint and internet research enhances quality of presentations.

Art – get a second computer.
ICT – Development of VLE and student school email.

MFL – Develop resources further; DVDs, Internet, PP presentations.
PE – more use of ICT for students to self evaluate.  ICT – KS4 / 5 designated room to use 1WB.

Geography – more access to ICT, not currently consistent for all students.
	Next steps:

Politics - Continue the above.

PE – could be more in theory lessons.

Geography – here for independent research and resources.
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	4.Understanding Learners’ Needs

How well are the academic, emotional and social needs of the learner identified and addressed?
	Provision is informed through accurate identification of G&T learners.  Their academic, social and emotional needs are recognised and met in a sensitive way.   Underachievement is tackled and exceptional ability/talent provided for through effective progress tracking and staff consultation. 
	Identification is made against criteria which aid discovery of previously unrecognised ability and talent. Identification is shared with learners and their parents/carers. 
	Identification and review of G&T learners use multiple criteria, performance and value-added data. Provision and its impact are regularly reviewed by professionals working collaboratively.

	SDP 4. To develop the school as a Centre of Excellence for G&T; 
10. Positive Behaviour Management; 11. To increase efficiency of performance management
	Evidence:

Music - G and T ‘identified’ in aim-high and monitored.
Psychology – The department is attempting to drive up the quality of teaching and learning and increase the range and quality of resources that would reflect an excellence for G and T learners.

PE – excellent in all areas.  Differentiation / fitness club.  Clubs


	Evidence:

Classical Civilisation – G and T Classical Civilisation mark scheme definitions are useful for identifying G and T learners.

MFL – We use unit tests, oral exams and a thorough testing regime to recognise G & T students.

PE – seen by staff who closely observe lessons.  Parents’ evening / contact books, reports.

DT – continued  review of projects / working practice / student achievement and success – TDPs reflect this and Engineering development plans.
	Evidence:

Whole school – all subjects have subject specific criteria for exceptionally able and internal tracking system supports

PE – against national statistics.  Often discuss students across activities.

Geography – whole school use of targets informed by CATS etc and reviewed in academic tutoring days.

	
	Next steps:

Music - Group work/teacher observation facilitates the recognition of G and T.

PE – extending provision for motivating under achievers – although well able.

DT – Working with staff members to promote role at Newstead and take ownership of specific strands of curriculum / enrichment activities.

	Next steps:

MFL – Continue to refine testing procedures.
PE – set out criteria in form easily understood by the pupil.

DT – Continue to develop specific projects and extra curricular activities to provide students with foundation.  They need to make informed decisions about engineering as career choice.
	Next steps:

PE – need to extend work on seeing how G & T students develop from Yr 7 – Yr 11.

Geography – better cross year tracking needs adopting in Aim High.

	How well are barriers to learning identified and removed? How well are learners challenged?


	There is a comprehensive and inclusive response to the needs of each learner and recognition that there may be outstanding aptitude in one area and difficulty in others. Influences on the G&T learner from outside the school are understood and steps are taken to minimise negative factors.  Cultural differences are respected.
	There is routine identification of dual or multiple exceptionality. There is targeted support to groups under-represented as G&T learners (e.g. LAC, EAL, BME).Mentoring G&T learners’ supports promotion of positive self worth. 
	Comprehensive strategies counteract adverse social, organisational and curriculum pressures. Specialised, focused support is provided for G&T underachievers and those with exceptional ability or talent. 

	
	Evidence:

PE – completed in all areas recognise talents in certain activities yet weaknesses in others.

	Evidence:

MFL – We use a variety of teaching styles to cater for G & T students.

PE – seen in activities and notes made on G & T record and on progress sheets.  Extra lessons ????? for GCSE and A/L
Geography – Aim High in individual areas.

- school support systems.

DT – Constant Review via meetings to identify specific problems / barriers that need to be removed. Introduction of new technology to removed time permitted completion of complicated tasks or products.
	Evidence:

Politics - Regular discussion and individual support.

Detailed feedback and targets set relating to achievement and progress.

	
	Next steps:

PE – new form in Yr 6 to be completed by primary school will give a baseline level.


	Next steps:

MFL – Continue to develop teaching styles conducive to G & T learners.
PE – needs to be improved or action plan in place.
Geography – collected space in Aim High for multiple.
DT – Keep new technologies to a minimum and concentrate in delivering curriculum that incorporated these technologies one at a time.  Learners being challenged by motivated staff within their subject specialisms.
	Next steps:

Politics – Continue the above.

	How well is Gifted and Talented learners’ progress assessed, monitored and evaluated in order o raise achievement?
	Assessment and evaluation of performance is learner, as well as teacher led. It is recognised that G&T learners need a different starting point for their work. When learners change schools, there is good recognition of prior learning and transfer of information. Assessment and evaluation outcomes are made known to G&T learners and their parents/ carers.
	G&T learners assess the impact of tasks and activities on development of their knowledge and understanding. Potential and actual performance is evaluated in all learning contexts. G&T learners’ self-asses, making use of oral and written feedback. Their self-assessment informs planning and setting of challenging future targets. 
	Classroom practice regularly requires G&T learners to reflect on progress against their targets and to determine the direction of their own learning.

Assessment uses predictive data (local and national) from other subject areas. Sustained progress is secured above local and national bench marks. 

	
	Evidence:

Psychology – Become very ????? at A2.
PE – excellent.

DT – No distinction as yet as to how G & T learners work is assessed differently to non G & T.


	Evidence:

Classical Civilisation – use of board’s marking scheme / benchmark portfolio.

- mark books and feedback on essays.

- peer assessment : use of model essays.

Psychology – Like the overview ????? then to access the detail in the text book to be supported by questions in class or private.
ICT – Self-assessment criteria established for all assessment units in KS3.  Students use these with teacher feedback to set targets for academic tutoring.

DT – Students do self-asses and benefit in oral and written feedback.
	Evidence:

Music – KS3 sow regularly requires all students to self and peer assess space to set own targets each half term.

Politics – Results.

Written evaluation and target setting.

Student involvement in ‘delivery’.

Art – self-assessors – feedback on homework.

1-to-1 feedback.

Aim High.
MFL – We consistently achieve a higher value-added result at GCSE and A level.

	
	Next steps:

Psychology – Encourage the development of additional hypothesise.

PE – use of Yr 6 forms transition project 0 3 Boroughs.
DT – Use of data from other subjects.

	Next steps:

Psychology – Introduce an upper level of independent learning which then leads them to Applied Psychology and experimental psychology.
ICT – No data available from KS2 regarding ability to inform initial target setting.  Diagnostic unit in place – Y7 – for this purpose.  Continue with accelerated GCSE – offer full course rather than short course.
PE – wall of excellence.

DT – self assessment informing planning and setting of challenging future targets for individual students.
	Next steps:

Politics – further increase the time given to reflection on progress. 

MFL – To continue to use self-assessment to AFL strategies to maintain high standards.

	How well are the training and learning needs of adults identified in order that they can meet the needs of learners?
	The CPD needs of adults are met by closely matching training and coaching opportunities to the identified needs of G&T learners, using peer observation, professional consultation & mentoring.
	Professional knowledge and subject expertise are shared in designing coaching and professional development opportunities, including support in induction. Collective groups of staff have a shared understanding of G&T learners’ needs.
	Professionals share their knowledge (including from action research) and their analysis of what good G&T practice looks like. This contributes to enhanced provision for G&T learners in a ‘community of learning’ of teachers, parents/carers & pupils.

	
	Evidence:

PE – Well done.


	Evidence:

ICT – Assessment designed to enable students to achieve at a range of levels.  Abilities and skills at higher levels are identified on all self-assessment sheets used for marking.

Geography – INSET used as appropriate for staff training and shared in department.
DT – Meetings (dept) provide opportunity for staff to share knowledge about particular subject.  Sharing of documentation as staff teach all areas at KS3.
	Evidence:

Politics – This document.
School-wide discussions.

MFL – All MFL staff work together and pool materials and ideas on a regular basis.
PE – takes place but could be developed in each activity.
Geography – HODs / Staff meeting training and action research INSET.

	
	Next steps:

PE – maintain.


	Next steps:

ICT – VLE – possibility of independent learning to produce units or work for double award at GCSE.

PE – to have a formal group meeting each term to discuss G & T ????? needs department meet together – someone lead the session on more advanced work.

DT – Continue / enhance the opportunities above.
	Next steps:

MFL – To continue to refine techniques to move methodology forward.

PE – to create a G & T library of exceptionally able and why are G & T.  Staff could use to recognise G & T learners in areas which are not their specialism.

Geography – whole school enhanced G & T INSET.


<Back to Index

	5. Planning

How well does planning build on Gifted and Talented learners’ prior knowledge and attainment
	Past learning experiences and performance of G&T learners are systematically analysed in consultation with learner and parents/carers. Future targets for development are planned to meet identified needs.
	Professional collaboration in the systematic exchange of information and transition data ensures that G&T learners’ progression in learning is carefully planned for, particularly whenever a transfer or change of setting takes place.   
	Learning targets are planned to G&T learners’ stage of learning rather than chronological age. Teachers and other adults routinely share strategies to improve meeting learner needs and well-being. 

	SDP 5/6. To develop Aim High & use of data;

4.  G&T excellence;
	Evidence:

PE – Yr 7 home work – before I came to Newstead – sporting achievements were …


	Evidence:

Science - Departmental spreadsheets used for monitoring student progress and used to inform Aim High.

Dept proforma to audit AfL and Aim High tasks to ensure continuity and variety.

Baseline data in mark books and progress checked regularly against TMGs. Department meetings used to share teaching strategies.

Classical Civilisation – part of natural planning and delivery of course to all our students.

- marking and assessment promotes individual improvement.

MFL – We have an accelerated group in Y7. AS also available in Y9.

PE – do well between KS3 – KS4.

Geography – clear progression in sow.

- departmental meetings to refine sow.

DT – Aim High being used as effective means of data storage and exportation into Excel for mark books.
	Evidence:

Music – Aim High updated regularly.
Art – sow updates.

Ideas book.

Workshops.

PE – in tennis, gym, dance, athletics.  By activity and differentiation.



	
	Next steps:

PE – need to find out more and extra curricular clubs.

	Next steps:

Science - More focus on transition stage and effective change of information between staff.

MFL – To develop Chinese and Japanese options in Twilight sessions.

PE – more communication between Yr 6 – Yr 7 should be better.
DT – Will be fully used when new mark scheme are taken from design stage to being used.
	Next steps:

Art – continue.
PE – to occur more in games – more difficult.
Geography – not enough time to develop individual learning strategies.

	How well is planning used to improve outcomes for all learners?


	Assessment and evaluation of achievement across all aspects of learning inform future planning and support. Clear objectives for learning determine a balanced range of activities, which are focused on improving outcomes and which reflect individual learners’ interests, learning styles and potential.
	Planning for G&T learners assures progressive development of higher order learning skills as well as space and opportunity for private enquiry. There is breadth and variety for learners to reveal previously unrecognised gifts and talents.
	Planning is provisional and flexible to the progress and style of learners. Resources challenge G&T learners to explore new areas, develop new skills, and to cross subject disciplines.

	
	Evidence:


	Evidence:

Science - SOW planned to account for most able students.  Department meetings used to share teaching strategies.

Range of strategies in all schemes.  Audited as part of new KS4 course to ensure range,.

Aim High assessment covers 3 areas – investigation, thinking and knowledge and understanding.

Effective tracking of students at A level through dept’s own spreadsheets etc.

Music – Breadth provided in sow Musical Futures.
MFL – Course books and projects are tailored to G & T needs.

PE – do plan own practices.

Critical Thinking – Flexible curriculum – allows for reaction to students enthusiasm / topical matters.
Geography – enquiry learning built in.  Breadth and depth across sow.
DT – As evidence – National Strategy audit.
	Evidence:

Politics – Range of methods used and different styles of work produced by students.

Art – sow regular review.

H/W topics updated.

Geography – staff adapt sow to group and individuals.



	
	Next steps:


	Next steps:

Science - Better identification of curricular targets.

More effective tracking at KS3/4 to be certain of identifying underachievers.

MFL – To develop extra supplementary resources for G & T students.
DT – KS4 adit.
	Next steps:

Art – continue.

Geography – more time for personalisation.

	How well are activities planned that are qualitatively different and ensure extension, enrichment and progression?
	Activities for G&T learners offer increasing complexity and depth, and add breadth through a range of content, tasks and resources. Tasks are qualitatively different rather than merely longer
	Activities for G&T learners are planned to accelerate in pace, and to expand their understanding of what makes for effective learning. There are structured opportunities to experiment and take risks. Lesson plans make reference to personalised tasks for G&T learners.
	Activities are planned to prompt G&T learners to collaborate and innovate. G&T learners are involved in planning and allocating their own tasks based on an evaluation of holistic learning needs. 



	
	Evidence:

ICT – Extension activities, open ended assignments and coursework provide opportunities for independent student enquiry.

PE – outcomes different.


	Evidence:

Science - Opportunities for presentations to peers in SOW.  Investigative work at all key stages.

Differentiation often achieved through outcome eg letters from famous scientist, comparison of evolutionary theories etc.

MFL – Home work tasks offer creativity and variety.   Projects allow students to take risks.

Geography – Pace is good.

Opportunities in sow.

DT – Designed around need and specific pupil interest.  Formula Schools, Marine Challenge, Rocket Club.
	Evidence:

Music – Musical Futures is entirely based around this premise.

Politics – see 2.
Art – given a starting point build on – create individual response.



	
	Next steps:

ICT – KS4 to start in Y8 to give more time for student ‘experimentation’.
PE – depends on subject specific knowledge.


	Next steps:

Science - More enrichment activities.
MFL – Increase variety and breadth of home work and project tasks.

Geography – collaborate / innovate.

Time.
DT – See through and evaluate these projects.
	Next steps:

Music – use similar ways of working in Years 7/8.
Art – expand KS3.
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	6. Engagement with learning and learners 

How well are teaching and learning skills and resources deployed to extend, inspire and challenge Gifted and Talented learners?


	Tasks and activities for G&T learners have clear learning objectives and involve focused discussion and questioning. Teachers and learning assistants deploy a wide repertoire of skills and resources (including ICT) to raise G&T achievement. Levels of attainment and achievement for G&T learners are equally as high as for similar learners in the same setting.
	There is a high level of productive and stimulating interaction between and with G&T learners, including challenging use of language.. Activity and task intentions are clear and regularly reinforced. A personalised learning approach uses focused intervention based on an understanding that G&T learners typically learn at a faster pace, require less repetition and instruction, thrive on complexity and can have multiple exceptionalities.  

Levels of attainment and achievement for G&T learners are higher in relation to similar learners a) in the school, b) in other settings. 
	Lesson and activity intentions are positively influenced by learners and teaching assistants who are pro-actively involved in planning and lesson delivery. Secure and sustained processes assure the development and sharing of new knowledge about how G&T learners learn. Levels of attainment and achievement for G&T learners are well above those of similar learners a) in the school, b) in other settings.



	4. G&T excellence
	Evidence:

PE – record evidence.

Athletics book.

Tracking sheets.


	Evidence:

Music – Music Futures – teacher observation and participation.

MFL – G & T students in MFL produce work of the highest standard showing much creativity and linguistic ability.

Geography – Learning objectives in sow and in lesson on board.

- good pace in classroom.

DT – Portfolios of good practice and work sampling.
	Evidence:

Politics – see 2 and 4.
Art – Broad knowledge base of teaching staff.

Displays.

	
	Next steps:

PE – continue clubs outside school.

Club board.


	Next steps:

Incorporate into Year 7/8 sow.

MFL – Maintain high standards.

Geography – find ways of involving learners in lesson delivery.
	Next steps:

	How are available organisational structures and settings within the school used to identify potential and raise achievement?
	Pupil grouping is informed by ongoing assessment and is planned to provide G&T learners with challenge and support in peer interaction. Groups are structured to enable effective teacher and teaching assistant engagement and collaboration. There are opportunities for G&T learners to develop team and leadership roles. 
	Grouping is flexible and creative (e.g. not year group specific) and enables learners to join subject groups which promote optimum learning. 


	Grouping is designed around G&T learners’ identified needs.  Use is made of other learning settings (e.g. other schools or colleges) when these can provide additional opportunities. Group dynamics are well established so that G&T learners quickly organise learning tasks. They elect and support leaders and team members.

	
	Evidence:

PE – In clubs we achieve – but have no say in school groupings.

Offer leadership roles.

Kielder Challenge.

Step into Sport.

Continue

Geography – don’t teach in sets.


	Evidence:

Science - KS4 students select dual or triple science.

Music – Composer in residence scheme targets G and T in Year 7-9.

Extra curricular activities.

MFL – We use the language assistants and peer-mentoring systems to provide high level tuition.

Some German students are accelerated and bi-linguists are accelerated too.

We also send students to Villiers Park and other university courses / open days.
	Evidence:

Science - Outside lectures encouraged (UCL, Royal Institution)

Politics – Collaborative group work is frequently in evidence.

Art – After school workshops.

Lite class.

NASH

Ravensbourne college / visits.

	
	Next steps:

Geography – setting would allow GCSE / A level early.

	Next steps:

MFL – to continue to provide these opportunities.
	Next steps:

Politics – continue to provide opportunities wherever practical.

Art – vary visits and workshops.
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	7.Links Beyond the Classroom

How well are learning, and opportunities for learning, beyond the classroom encouraged, known about, built upon and celebrated?
	G&T learners access homework that extends interests and raises achievement. Those with particular talents or interests are informed about and supported in accessing, specific activities, events or opportunities. ICT is used to help G&T learners raise their attainment and demonstrate their potential. 
	Links between in- and out-of-school activities 

ensure coherent and broadening experience. G&T learners are helped to explore new and wider learning and  are informed about regional & national opportunities (e.g. summer schools).Those who would benefit are supported to attend. 
	Sustained and secure links are established and maintained with external agencies . These links facilitate an extension of student voice, and support achievement of ‘positive contribution’ by G&T learners both within the school and wider community.



	SDP 7. To share T&L good practice widely
	Evidence:

Music – details of competitions on Music Board.

ICT used in lessons.

ICT – Extensive coursework produced in Y9 – encourages independent learning and students have access to all assessment criteria and take ownership over their own progress.

	Evidence:

Classical Civilisation – trips and more trips.
MFL – Many of our students go on trips abroad and maintain links with pen friends.

Critical Thinking – increasing links between Critical Thinking and the wider curriculum e.g. via thinking toolkit.

Geography – Fieldwork.
Lectures.

Enrichment week.

Geography in news.
	Evidence:

Whole school – outstanding range of extra curricular opportunties

Science - Many extra curricular activities encouraged and supported.
Art – workshops.

Master classes.

Ravensbourne College.

PE – Achievement in Sport Evening.

Borough, colours, smilies.

London Youth Games.

Allow them to achieve at County level by entering borough level.



	
	Next steps:

Music – Identify more out of school activities.

ICT – Vocational GCSE – opportunity to work in work-related context.


	Next steps:

Classical Civilisation – summer schools.

- programmes, films, theatre, internet recommendations.

MFL – To continue to provide quality opportunities for ????? students.

Geography – identify more G & T opportunities for students to attend in their own time.
	Next steps:

Whole school – develop monitoring to ensure students do consider opportunities appropriate to their abilities

Science - Seek further enrichment activities as appropriate.

Art – continue to vary input asses needs and skills for pupils.

PE – to continue this Achievement Board

	How well are parents and carers included in supporting and developing their children’s learning?
	Parents/carers of G&T learners have regular opportunities to discuss the progress and achievement of their children both in and out of school. Ways are suggested in which the home and school may jointly support and develop learners’ progress.
	Links are in place to engage and support hard-to reach parents/ carers. These links ensure that learners do not miss out on opportunities both within and outside school.
	The skills, insights and skills of G&T learners’ parents/carers are identified and used creatively within specific learning settings to support their children. Parental support networks and services are promoted to achieve optimum levels of support. 

	
	Evidence:

Music – Parents’ Evening.


	Evidence:

Art – Reports.

?????

Homework.

MFL – The pastoral system is very well equipped to deal with these issues.
	Evidence:

	
	Next steps:

PE – letter to parents if any experience in PE – coaching inspiring – would they like to help.

Have ready for parents evening so can fill in then.


	Next steps:

MFL – Continue to provide quality pastoral care for G & T students.
	Next steps:
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Profiles of Schools contributing to CQS resources

Name of school: Bedgrove Infant
Phase: Infant

N.O.R: 470

Location and Context including pupils served:

Bedgrove Infant school is on the edge of the town of Aylesbury in a suburban, largely middle class area of private housing. Under 40% of its pupils come from within the catchment area.  The number of children from the minority ethnic groups and whose language is not English has increased significantly over the last five years and is now only just below national figures.  Only four children are known to be eligible for free school meals, although this small number may be due to parents not declaring their eligibility.

The children the school receives come from a wide range of backgrounds but the evidence suggests, and Ofsted agree with this, that children enter the school with a level of development that is broadly similar to that expected of their age.

Summary of Activity:

The school chose to participate in the trialling of the CQS. It recognised that it was a useful audit tool and framework to follow on from the IQS, to support teachers in identifying how provision for G &T children, ‘looks’ in the context of the classroom. CQS present a teacher with a pathway to follow, to develop and enhance current practice.

As an Infant school, Bedgrove is comparatively ‘comfortable’ with the identification of G & T learners and are therefore very keen that our provision meets identified needs. Then school is aware that both locally and nationally there are a lot of Early Years and Key Stage 1 settings where confidence levels are much lower.  

As staff became aware of the CQS, it was decided that they could be a very useful point of reference for schools in understanding better, the role of the teacher in managing G & T provision.  When the materials were trialled it was discovered that  teachers wanted to be able to put the CQS into their phase specific context and this would be easier if exemplary materials were accessible to evidence each the different features and levels. 

Bedgrove School have decided to build up their own an evidence base and to contribute to the future national resource base. The infant school staff feel that such exemplification material alongside the CQS, would immediately add credibility to CQS and make it more user friendly document. If this would help Early Years teachers in other schools, to implement the CQS effectively to improve their practice, then, it is felt, more young G & T learners will be reached and the aim of the CQS realised.  
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Name of School: Halfpenny Lane 

Phase: Primary

Location and context including pupils served:

Halfpenny Lane is a larger than average primary school near the centre of Pontefract.  Pupils come from a wide socio-economic background.  Most live in the town itself, although a minority choose to come from further afield.  Most pupils are from white British backgrounds.  The proportion of pupils with learning difficulties and/or disabilities is a little above average.  The percentage of pupils eligible for free school meals is 20% similar to the national picture.  The proportion of pupils from minority ethnic backgrounds and the number for whom English is an additional language are much lower than found nationally.  The school holds the Healthy Schools Award,, Investors in Pupils Award, the Active Mark, Eco Schools Award, Inclusion Now Certificate, the Basic Skills Primary Quality Mark and is awaiting ratification of  the Arts Mark. The school is a leading school for Gifted and Talented children.

N.O.R  408 full time equivalent

Summary of Activity 

The school chose to participate in the trialling of Classroom Quality Standards because it was felt that this would enable staff to look in detail at the new initiatives and give  some opportunity to put forward our thoughts and opinions.

Some teachers have begun to look at the frameworks and make a more detailed analysis of their practice and expectations. As yet the outcomes have been  limited to a few staff, co-ordinators and SMT and changes have been made at an individual level as opposed to an institutional level. However it has been recognised that updates of policies should reflect the CQS levels of expectations.  Further inset is planned at whole school level.

Although rather overwhelming, at first, the CQS provided opportunity for some teachers to change their practice. A more user friendly version is welcomed where examples and ‘tips’ will be presented as part of an interactive package. It is felt that teachers and schools will already be doing much at the ‘Exemplary’ level but perhaps, don’t recognise it within the written frameworks.
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Name of school: Kenton

Phase: Secondary 11-18

Location and Context including pupils served:

Kenton is the largest school in the North East region and one of the largest in England. Its 2013 11-18 school students come to us from an exceptionally wide range of backgrounds, aspirations and prior achievement.   It is the school’s serious intention to meet the educational needs of all learners. By differentiating learning according to groups and individuals, each learner will be challenged appropriately and achieve highly and feel equally valued as a learner and as a whole person. Students are seen as ‘all different and all equally valued’.

At KS3 and KS4 boys outnumber girls by 7%.  The majority of pupils are white, with a small but increasing per cent coming from ethnic minority backgrounds (3.3% of  pupils have English as an additional language). Pupils come from many wards in the city as well as the school’s immediate neighbourhood on the north-west fringe of Newcastle. Pupils’ home backgrounds are very varied, with some being relatively advantaged, but more disadvantaged: 7% of our pupils come from the 1% most deprived wards, 44% of our pupils come from the 10% most deprived wards.  Pupils’ attainment on entry to the school is well below that found nationally, especially in terms of the scores on nationally validated cognitive ability tests. About 24% of pupils are on the school’s special educational needs register, 27% of those are statemented pupils.

The School has an exemplary record for the development of G&T focused learning. It took part in the trialling of IQS and has played a leading role regionally in the promotion of IQS and CQS. It sees both instruments as tools to develop the approaches to teaching and learning and to identify and celebrate good practice.

The school’s Links Beyond the Classroom are exemplary and AGT work merited an excellent from OFSTED.  All tracking documents, individual pupil reviews and AGT subject review sheets are hyperlinked to aid access to resources. Amongst its innovative projects are a Science Technology KS3 enhancement project “See You Later Insulator” which uses transferable skills from each subject area and is team taught and modelled by the KS3 Science Co-ordinator and Second in Technology Teacher (Textiles). 

This year AGT pupils presented their insulated bottle holders to business people in a Dragon’s Den format to enhance the links of their learning with the world of work and enterprise.  Transition materials based on Kensuke’s Kingdom are exemplary in their range and breadth and differentiation and challenge.

The school has found:

· Teachers need to understand the aim of the IQS and what the CQS is and how the two are related.  It is worth spending time on this when introducing the CQS.

· The CQS’s potential as a tool for all teachers is very exciting and if properly embedded in schools will allow teachers to use a common framework, language and evaluation criteria for AGT provision.  It could raise all teaching standards with its focus.  It needs to be sold to staff as a whole school issue, not just a tool for a few teachers of top set pupils.

· CQS could be a powerful tool to evaluate personalised learning if carefully introduced into schools.

· The language and format of the CQS is much more teacher friendly than the IQS.  It has been widely perceived as an aid for teachers not a management tool and of little relevance to them unlike the IQS.  Selling the CQS to Kenton staff has been so much easier than the IQS.

· Introducing the CQS is effective if done with a voluntary working group where pairs of teachers can work together and test their responses, especially helpful to have pairings of related disciplines

· It is important as a whole school tool and as such it will work if it is integrated into what is already done and expected of teachers not as some thing additional.  Schools need to adapt the ‘CQS into their existing systems, hence /Kenton is refining the Kenton Lesson Observation Sheet used by SLT and attaching the CQS to it.  This has the merit of fitting in with Kenton’s existing schedule and timeframe. And does not seem change too far. 
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Name of school: Newstead Wood School for Girls

Phase : 11-18

N.O.R.  : 972

Location and Context including pupils served

Newstead Wood School for Girls is an 11-18 highly selective girls’ state secondary school in the London Borough of Bromley.  Its 7.5 mile radius catchment area brings in students from diverse socio-economic and ethnic backgrounds.  43% of our students are from ethnic minorities and over 70% of our students will be the first of their families to enter Higher Education.  Our status as an Engineering Specialist School focuses on creativity, problem solving and thinking skills across the curriculum. The school provides many opportunities for the development of leadership skills. 

Summary of Activity:

The school has a long tradition of involvement with outreach work on behalf of gifted and talented education. The invitation to pilot the Classroom Quality Standards was seen by the Leadership Group as a natural development in our work, especially in light of our school development focus on deep learning.

The Classroom Quality Standards were welcomed as an evaluative tool for the School Development Plan 2006-7.  There was confidence to use this approach as staff had already worked on the Institutional Quality Standards (June to October 2006).  In the summer term 2007 subject and pastoral teams used the CQS to inform their deliberations on the year’s achievements and areas for development.  

The Classroom Quality Standards prompted reflection and discussion of pedagogy for Gifted and Talented (exceptionally able is the context of the school) students.  This process was especially valuable in sharing best practice.  

It is difficult to quantify or be precise about the exact impact of the CQS on school development planning as, naturally, there are so many other contributing factors.  However, work on the CQS definitely contributed to some key areas for development 2007-2010, especially with regard to curriculum development: staff are widening curriculum offer at Key Stage 5 and adopting a cross-curricular thematic approach to Key Stage 3, with an emphasis on independent learning.  As these courses are developed the CQS will provide one of the evaluative tools.

The main barriers encountered in using the CQS related to initial difficulties, prior to their refinement, in understanding them.  At the time, some staff felt that they were too wordy with insufficient distinction between one section and another.  Judgements about the levels then, proved a challenge but as discussion points they proved useful in addressing progression routes.
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Name of school: Tonbridge Grammar

Phase: Secondary

Location and Context including pupils served:

Tonbridge, Kent, 11-18 Selective Girls’ Grammar with some boys in the 6th Form

N.O.R: 1200

Summary of Activity:

The school chose to take part in the trialling of CQS because the majority of our students (95%) were then registered as NAGTY members, and daily work is about dealing with the needs of highly able students. It was felt that there was a great deal of expertise in this area and could make a useful contribution to the trialling process. CQS was used as an auditing tool within subjects, to further develop Assessment for Learning and Teaching and Learning techniques and to ensure challenge.

Each subject area has audited its practice against the 7 features. Staff are developing their developing subject specific criteria, and have submitted drafts in ICT, Maths and Science, and English, working in tandem with a boys’ non-selective school in Kent. 

As the Advanced Skills Teacher for G&T in Kent, the G&T co-ordinator has also used CQS as a training tool in a variety of other schools. 

CQS were found to be useful for subject specific and generic reflection and discussion, and as a focus on areas for improvement. CQS allowed teachers to work across and within subjects to further develop and share good practice.

CQS were also used as a framework with student voice forums to help shape lesson observations done by pupils, and with student teachers and Newly Qualified Teachers to help them understand the need for specific teaching and learning approaches and strategies. 

CQS will be revisited in a staff meeting to audit progress and decide on areas of CPD for next year’s training programme. The School has been awarded £213,000 by the Building Bridges fund. It will be promoting CQS and their use in schools across Kent between 2008-11 to develop good practice and raise engagement and attainment for able learners and able under-achievers in science, MFL and maths. 

The school sees no barriers to their use and feels that CQS are a helpful stimulus for discussion, giving focus to thinking about progression within Teaching and Learning. 
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